	
	
	



	
	
	








TABLE OF CONTENTS
INSTITUTIONAL OVERVIEW	3
PREFACE A: INSTITUTIONAL CHANGES SINCE LAST REPORT	5
PREFACE B: OUTSTANDING RECOMMENDATIONS	7
STANDARD ONE: STUDENT SUCCESS AND INSTITUTIONAL MISSION AND EFFECTIVENESS	8
MISSION	8
1.A.1	8
MISSION SPOTLIGHT #1	9
INSTITUTIONAL EFFECTIVENESS	10
1.B.1	10
1.B.2	15
1.B.3	26
1.B.4	30
MISSION SPOTLIGHT #2	34
STUDENT LEARNING	35
1.C.1	35
1.C.2	35
1.C.3	35
1.C.4	38
1.C.5	40
1.C.6	45
1.C.7	48
1.C.8	52
1.C.9	53
MISSION SPOTLIGHT #3	56
STUDENT ACHIEVEMENT	57
1.D.1	57
1.D.2	59
1.D.3	62
1.D.4	64
MISSION SPOTLIGHT #4	69
CONCLUSION	70
ADDENDA	73
RESPONSE TO PRFR FINDINGS	73
DISTANCE EDUCATION	78



[bookmark: _Toc216882609]INSTITUTIONAL OVERVIEW 

OREGON STATE UNIVERSITY
Founded in 1868 and recognized as one of only three land-, sea-, space-, and sun-grant universities in the U.S., Oregon State University is an internationally renowned public research institution that draws students from all 50 states and more than 100 countries. The foundational pursuits of research preeminence, innovation, transformative education, outreach and engagement, global impact, access, affordability, and inclusive excellence underpin Oregon State’s mission and vision, guide priorities and actions, and are visible in OSU’s offerings and achievements. 
 
OSU is Oregon’s statewide university, with its main campus in Corvallis, the OSU-Cascades campus in Bend, the Hatfield Marine Science Center in Newport, the Portland Center, and a presence at Eastern Oregon University in La Grande, where several programs are offered. Oregon State supports programming in all 36 of Oregon’s counties and the Confederated Tribes of Warm Springs Reservation, including 14 Agricultural Research and Extension Centers and 10 research forests. The university delivers more than 120 online degrees and programs through its nationally ranked Ecampus platform. 
 
Fall 2025 marked 29 consecutive years of enrollment growth at OSU. As Oregon’s largest public four-year university, OSU serves more than 38,000 undergraduate and graduate students through nearly 200 degree programs offered by its 11 academic colleges, the Honors College, and the Office of Graduate Education. The academic colleges are Agricultural Sciences; Business; Earth, Ocean, and Atmospheric Sciences; Education; Engineering; Forestry; Health; Liberal Arts; Pharmacy; Science; and Veterinary Medicine. OSU has more than 230,000 living alumni representing nearly 120 countries, including almost 135,000 who live in Oregon. 

University graduates are crucial in powering the workforce across the state, particularly in high-demand industries such as health care, technology, education, and advanced manufacturing. By equipping students with relevant skills and practical experience, OSU prepares graduates to transition seamlessly into critical roles employers often struggle to fill. Consequently, Oregon State has become a preferred hiring partner for leading global corporations, including Adidas, Amazon, Apple, Boeing, Coach, Dell, Deloitte, Google, HP, Intel, Nike, NVIDIA, Pixar, and Tesla. 
 
In addition, OSU frequently collaborates with local businesses, government agencies, and community organizations to align its curricula with evolving workforce demands and to ensure graduates are ready to meet emerging challenges. As a result, OSU alumni provide industry leadership, help mitigate labor shortages, support economic growth, and strengthen Oregon’s ability to compete in a rapidly changing job market. 

The median mid-career salary of an Oregon State graduate is $124,000, more than double the average salary of the state’s workforce. The contributions of OSU alumni to the state’s workforce and tax base are considerable. Over 40 years (the length of a typical career), OSU alumni will support and sustain more than 1.4 million jobs, generate $258.5 billion in economic impact, and contribute $15.6 billion in local and state taxes.
 
The university has an annual budget of $1.85 billion, with more than 9,000 employees, plus an additional 300 temporary employees and nearly 8,000 student employees annually. OSU makes an extraordinary $3.5 billion annual impact on the Oregon economy through operations, capital projects, wages, student spending, and visitor spending. This powerful ripple effect supports local and statewide economies.
 
OSU is currently making a transformational leap forward in amplifying and catalyzing excellence. Over the last decade, OSU’s researchers and innovators have focused efforts on addressing global challenges through innovative, transdisciplinary collaboration across the sciences, engineering, arts, social sciences, and humanities. In FY24, faculty-led research expenditures reached a record-breaking $422 million, reflecting a remarkable 34.5% growth over the past five years.

Oregon State publicly launched Believe It: The Campaign for Oregon State University in 2022, led by the OSU Foundation. This $1.75 billion campaign is the university’s second comprehensive fundraising campaign and the first to include engagement goals, aimed at strengthening the Oregon State community by growing and deepening the involvement of alumni and other supporters. In 2025, the OSU Foundation’s endowment surpassed $1 billion.

As a member of the Pac-12 Conference, OSU offers NCAA Division I sports, and more than 500 student-athletes achieve excellence in the classroom, on the playing fields, and in the community.
 
STRATEGIC PLAN
For over two decades, OSU has followed a practice of systematic strategic planning, with new plans developed approximately every five years to guide sustained progress. The university’s current plan — its most ambitious yet — is driven by the imperative to contribute to civic life. An intensely focused plan, Prosperity Widely Shared offers an achievable vision: that humankind can equitably and sustainably prosper, and Oregon State will be a catalyst for that prosperity.
 
The university’s strategic direction and collaborative vision value the strengths of diverse physical and human geographies: urban and rural areas; sovereign Tribal nations; small and large businesses; farms and ranches; oceans and coasts, forests, mountains, and deserts; and K-12 schools and community colleges. And it is deeply human and hopeful — celebrating interconnectedness, upholding the dignity of every person, and offering a way forward for the state, the nation, and the world.
 
Three strategic goals guide the university, building on its long-standing and emerging institutional strengths. Oregon State University will become:
A university focused on big discoveries that drive big solutions. 
A university where every student graduates.
A university that fuels a thriving world.

LEADERSHIP
A 17-person Board of Trustees governs the university and works to advance its strategic plan. Trustees are appointed by the governor and approved by the Oregon State Senate. OSU President Jayathi Murthy serves as ex officio to the board, which also includes student, faculty, and staff positions.
 
President Jayathi Y. Murthy began her service as Oregon State University’s 16th president in September 2022. Provost and Executive Vice President Roy Haggerty joined OSU in July 2025 as the university’s chief academic and operating officer. 

[bookmark: _Toc216882610][bookmark: _Hlk205813222]PREFACE A: INSTITUTIONAL CHANGES SINCE LAST REPORT

ORGANIZATIONAL CHANGES
College of Education. In 2023, the College of Education reorganized from being a singular academic unit into two academic departments: the Department of Counseling and Adult and Higher Education and the Department of Educational Practice and Research. This reorganization improves efficiencies in academic program delivery for students, encourages collaboration and engagement, and provides a clearer connection to the overall OSU organizational structure.

Division of Educational Ventures. In July 2023, the Division of Educational Ventures was launched to expand access to high-quality learning experiences and strengthen the university’s role as an innovator in the delivery of educational pathways. The division merges already existing entrepreneurial units, including nationally ranked Oregon State Ecampus, which offers for-credit programs, to create new learning experiences that meet real-time student needs and workforce demands. Through collaboration with OSU colleges and industry leaders, the division develops innovative learning opportunities that give learners more affordable access to high-quality academic programs both online and in person.

College of Health. In 2024, the College of Public Health and Human Sciences underwent a name change and reorganization. Now known as the College of Health, it remains focused on lifelong health and well-being for every person, family, and community in Oregon, the nation, and the world. The reorganization created three schools within the college: Exercise, Sport, and Health Sciences; Human Development and Family Sciences; and Nutrition and Public Health.

Division of Research and Innovation. In 2024, the Office of Research officially expanded its portfolio to better support research growth at the university and to place greater emphasis on economic development and industry relations. Now called the Division of Research and Innovation, the unit collaborates with faculty researchers, students, and industry leaders in transdisciplinary teams across the sciences, engineering, arts, social sciences, and humanities to create equitable, sustainable prosperity in Oregon, across the U.S., and beyond.

Division of Academic Affairs. The Office of Academic Affairs has expanded significantly. In spring 2024, the vice provost for faculty affairs position was eliminated, and the Office of Faculty Affairs was folded into the Office of Academic Affairs. This change marked the return of the university’s faculty affairs portfolio to Academic Affairs, where it was until 2019. In spring 2025, the Graduate School was reorganized: the vice provost and dean position was eliminated, graduate admissions employees moved to the Division of Enrollment Management, IT employees moved to University Information and Technology, and the remaining employees moved to Academic Affairs under the leadership of a dean who oversees the new Office of Graduate Education. With these changes, the Office of Academic Affairs was renamed the Division of Academic Affairs.

Division of Student Affairs. In spring 2025, the Division of Student Affairs was moved from the Office of the Provost and Executive Vice President to the Office of the President, with the senior leader transitioning from vice provost to vice president. 

University Human Resources. In spring 2025, University Human Resources moved from the Office of the Provost to the Division of Finance and Administration, where it had been until summer 2023. The chief human resources officer now reports to the vice president for finance and administration. Since 2023 and going forward, the CHRO has a dotted-line report to the provost and executive vice president.

Mission and Impact. In summer 2025, the Office of Institutional Diversity and the Office of Equal Opportunity and Access were reorganized within a new Mission and Impact portfolio, where each office will continue to operate independently. The vice president and chief diversity officer role was expanded to create a new vice president for mission and impact role who leads the Mission and Impact portfolio. The vice president will continue to lead implementation of the OSU Diversity Action Plan and advance OSU’s mission and shared commitment to inclusive excellence.

UNIVERSITYWIDE INITIATIVES
Patricia Valian Reser Center for the Creative Arts. In spring 2024, OSU opened the Patricia Valian Reser Center for the Creative Arts, a 49,000-square-foot performing and visual arts center. Commonly known as PRAx, the center features six venues that present content by professional and student artists in music, theatre, movement arts, media, film, creative writing, and emerging media. Through performance, residency programs, and special initiatives that emphasize the relationships between the arts, science, and technology, PRAx advances the integration of arts and humanities with disciplines across the university.

OSU-Cascades. The Bend campus opened a new Student Success Center in spring 2025. The 17,500 square-foot building has spaces for study and tutoring, arts presentations, informal gatherings, and student programming. The campus has also completed remediation of 14 acres of demolition landfill and installation of roads, utilities, and parking for the first phase of a public-private Innovation District.

Core Education. Core Education is OSU’s state-of-the-art, 21st-century-focused general education program that launched in summer 2025. In addition to students’ academic majors, the program prepares them to be proactive members of society, ready to take on any challenge, solve difficult problems, and help build a better world. Core Education embeds career readiness and advancement as a signature element. 
 
Core Education replaces the Baccalaureate Core following a multiyear curricular reform process involving faculty, students, administrators, employers, alumni, and community college partners. The university came together to center reform efforts on students and on serving OSU’s land-grant mission. Core Education embeds high-impact practices, addresses the ever-changing needs of learners and graduates in the global society, and promotes critical thinking, information literacy, social and environmental justice, interdisciplinary teamwork, and communication. The foundational components of the program also align with the Core Transfer Map, a statewide tool that facilitates in-state transfers.
 
Administrative Modernization Program. The university initiated the Administrative Modernization Program to update OSU’s key administrative tools and processes to improve its ability to adapt and provide a user-friendly design for everyone at OSU — bringing together the best of a “brick and pixel” university experience. Through AMP, OSU will modernize and simplify day-to-day administrative work, streamline processes and policies, and introduce a new cloud-based Enterprise Resource Planning system, Workday, to replace Banner for finance and HR functions. Workday addresses not only the evolving needs of higher education institutions, but also the needs and aspirations of the OSU community to reduce the administrative burden on faculty and staff.
 
Jen-Hsun Huang and Lori Mills Huang Collaborative Innovation Complex. Opening in 2026, the 143,000-square-foot Huang Collaborative Innovation Complex will be a dynamic home for team-based transdisciplinary research and teaching and will house an NVIDIA supercomputer. The Huang Complex will be a university resource where faculty and students come together to develop solutions to critical challenges facing the world, including climate science, clean energy, and water resources. The connection to NVIDIA and the resource of the supercomputer will support AI-enabled research. The $200 million complex is made possible with generous gifts from alumni Jen-Hsun Huang and Lori Mills Huang and from the Wayne and Gladys Valley Foundation.

SENIOR LEADER APPOINTMENTS
Not including interim appointments
Dave Bearden, Dean, College of Pharmacy – March 2023
Tuba Ozkan-Haller, Dean, College of Earth, Ocean, and Atmospheric Sciences – March 2023
Becky Bangs, Associate Vice President and Chief Civil Rights Officer – May 2023
Sherman Bloomer, Chancellor and Dean, OSU-Cascades – May 2023
Rob Odom, Vice President for University Relations and Marketing – July 2023
Eleanor Feingold, Dean, College of Science – October 2023
Carla Ho’a, Vice President for Finance and Administration and Chief Financial Officer – September 2024
Philip Williams, Dean, College of Liberal Arts – September 2024
Kris Elliott, Vice Provost for Extension and Engagement – March 2025
Nechell Bonds, Vice Provost for Enrollment Management – June 2025
Debbie Craig, Dean, College of Health – June 2025
Roy Haggerty, Provost and Executive Vice President – July 2025
Forrest Masters, Dean, College of Engineering – July 2025
David Terry, Chief Executive for Audit, Risk, and Compliance – November 2025


[bookmark: _Toc216882611]PREFACE B: OUTSTANDING RECOMMENDATIONS

Oregon State entered the last two years of this accreditation cycle with no outstanding recommendations carried over from earlier reports. All recommendations from the last cycle were satisfied by the ad hoc report of 2023 or earlier. OSU received two findings from the Policies, Regulations, and Financial Review report in 2025. Those findings are addressed in the Addenda.


[bookmark: _Toc216882612]STANDARD ONE: STUDENT SUCCESS AND INSTITUTIONAL MISSION AND EFFECTIVENESS 

[bookmark: _Toc216882613]MISSION

[bookmark: _Toc216882614]1.A.1 The institution’s mission statement defines its broad educational purposes and its commitment to student learning and achievement.

Oregon State University’s mission serves as an operating directive and guide for the integrated layers that comprise the scope and depth of the institution’s work. The mission has remained stable through five cycles of strategic planning, beginning in 2004. The constancy of the mission over the past two decades makes it the gravitational center for all university operations, and it ensures that institutional integrity remains intact as Oregon State continues to grow and respond to the changing needs of learners and local, regional, and global communities.

Mission
As a land-grant institution committed to teaching, research, and outreach and engagement, Oregon State University promotes economic, social, cultural, and environmental progress for the people of Oregon, the nation, and the world.

Oregon State’s implicit commitment to student learning and student achievement drives the three key elements of its mission: teaching, research, and outreach and engagement. The goals of the strategic plans further articulate that commitment. Through the current accreditation cycle, Oregon State has been guided by two strategic plans: SP 4.0: Transformation, Excellence, and Impact and the fifth and current strategic plan, Prosperity Widely Shared. For both plans, key goals center on student learning and achievement.

Transformation, Excellence, and Impact
	Goal Two: Transformative Education that is Accessible to All Learners

Prosperity Widely Shared
Goal Two: Every Student Graduates

To reinforce OSU’s commitment to student learning and achievement, the phrasing of PWS goal, “every student graduates,” intentionally shifts the focus of the goal from input: the educational experience provided, to outcome: student achievement. 

Student learning grounds both goals from SP 4.0 and PWS listed above, but PWS weaves student achievement and success through all three of its goals. The other two PWS goals, Big Discoveries that Drive Big Solutions and Fueling a Thriving World, overtly connect to the research and outreach and engagement aspects of OSU’s mission. However, as described in Standard 1.B.1, all three goals powerfully impact student learning. An example of this connection can be seen in how research drives education, education contributes to communities, and community partnerships open learning pathways. Further, Mission Spotlight #1 describes how the three goals of PWS, which have always been priorities for OSU because they are tied to its mission, intertwine to create meaningful learning experiences and opportunities that extend beyond classrooms.

[bookmark: _Toc216882615]MISSION SPOTLIGHT #1
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[bookmark: _Toc216882617]1.B.1 The institution demonstrates a continuous process to assess institutional effectiveness, including student learning and achievement and support services. The institution uses an ongoing and systematic evaluation and planning process to inform and refine its effectiveness, assign resources, and improve student learning and achievement.

ASSESSING INSTITUTIONAL EFFECTIVENESS
Oregon State’s process for assessing institutional effectiveness involves a combination of processes that integrate horizontally and vertically across the university. These processes act continuously on different timetables. Strategic planning processes govern universitywide evaluations and initiatives and span multiple years, while unit-level evaluation and improvements occur annually. Between those two structures, other multiyear processes address institutional effectiveness from different vantage points. Two primary examples include the continuously updated 10-Year Business Forecast (see Standard 2.E.2 of the PRFR Report) and biennial Academic Unit Assessments.

The processes described below involve the dual aspects of assessing and evaluating effectiveness — especially related to student learning, student achievement, and support services — and respond to the results of those evaluations with planning, directives, and initiatives that work together to improve student learning and achievement and other factors central to institutional effectiveness. 

UNIVERSITY STRATEGIC PLANNING
Oregon State has engaged in institutional strategic planning since 2004, evolving through multiple phases to strengthen its commitment and impact. The university’s first strategic plan, launched in 2004, initiated a continuous, structured, five-year planning cycle. Over successive iterations, these plans have become increasingly focused and intentional, building OSU’s capacity for effective strategic planning.

The fourth strategic plan, spanning 2019–23 and titled Transformation, Excellence, and Impact (widely known as SP 4.0), was developed through robust engagement and aligned goals and actions. SP 4.0 established a foundation for bold institutional progress, with many initiatives centered in central administration and colleges developing complementary strategic plans. The plan articulated four overarching goals and 20 targeted actions, laying the groundwork for OSU’s next 150 years. Nearly all tactics envisioned in SP 4.0 were successfully implemented, with new initiatives introduced as challenges and opportunities emerged. This work was essential in enabling the development of OSU’s current and ambitious strategic plan.

Launched in 2024, the latest plan — Prosperity Widely Shared — focuses on the impact OSU will have on its students, the nation, and the broader community. The plan reaches and integrates across colleges and central administration, with coordinated road maps tracking progress on five key actions supporting three overarching goals.

In a September 2025 meeting, an external consultant remarked that OSU demonstrates the strongest commitment to strategic planning they have observed in higher education, holding up PWS as a gold standard for articulating institutional goals and bold vision.

PWS focuses tightly on three goals:

Big Discoveries that Drive Big Solutions. The first goal, “Oregon State will be a university focused on big discoveries that drive big solutions,” highlights OSU’s research and engagement missions. These aspects of the mission support faculty in being more ambitious and competitive with research funding, more connected to priorities of the state and the nation, more solutions-oriented, and more collaborative across disciplines, institutions, sectors, and communities. In many cases, this work translates into classroom activities and curricula and impacts how faculty mentor students. 

Every Student Graduates. The second goal, “Oregon State will be a university where every student graduates,” stands as a guiding force for radically reenvisioning OSU’s approach to student achievement. The target for 2030 is a six-year graduation rate of 80%, which clarifies that “every student graduates” serves as a mindset that must guide initiatives, planning, and resource allocation rather than a metric. This mindset asks every university employee to do their part to help OSU students succeed.

To deliver on this mindset, the university launched the Every Student Graduates team and accompanying infrastructure to advance universitywide priorities while recognizing that opportunities and challenges can vary widely across colleges. The ESG group stewarded the definition of the university’s dimensions of student success — financial accessibility, intentional onboarding, connection and community, applied learning experiences, and timely completion of a high-quality education — and advances critical initiatives related to those dimensions, such as the development of a signature onboarding process for all new students and the recent renovation of OSU’s approach to academic advising. 

ESG also advances student success more broadly. Through ESG, and with university partners, Oregon State created new student success dashboard structures that align the university community around defined metrics for retention and graduation, facilitate drill-down explorations of individual colleges, programs, and demographic groups, and elevate data literacy across the university. Through quarterly meetings that the ESG team holds with college leadership teams, the university improves internal communication and understanding of innovations across the colleges. Examples of such innovations include financial literacy in the College of Business, strategic use of undergraduate learning assistants in the College of Science, and the embedding of experiential learning in the College of Earth, Ocean, and Atmospheric Sciences. 

Those same meetings allow ESG to turn colleges’ attention to systemic problems for student success. For example, the university focuses attention on courses with high DFW rates, the percentage of students who receive a D, F, or withdraw from the course. Through ESG consultation, colleges gain additional tools to understand student performance and ideate on how to modify academic courses, programs, and student success interventions to ensure students make sufficient progress toward their degree. 

Fueling a Thriving World. The third goal, “Oregon State will be a university that fuels a thriving world,” combines OSU’s teaching and research with its capacity to partner with public and private stakeholders. This goal impacts student learning and achievement because the structure of OSU’s outreach and engagement activities allow for the transmission of knowledge and skills moving in both directions: OSU reaches out to communities to learn about and support their needs, and those communities, in turn, share their knowledge, experience, and skills with OSU students, researchers, and practitioners. 

Thriving partnerships with companies and other community stakeholders lead to internships that enhance student achievement and career preparation. For example, in paid summer internships through the College of Agricultural Sciences, OSU students conduct research and engagement at the 14 Agricultural Research and Extension Centers across Oregon, often located near their hometowns. Once students return to campus in the fall, they present their research and engagement findings at a poster session.

Undergraduate and graduate students from diverse majors and backgrounds converge at OSU’s Hatfield Marine Science Center, which is home to core research facilities, institutes, and public agencies. There, they participate in mentored, field-based, and technology-enabled research, contributing to big discoveries in sustainable seafood systems, marine mammal conservation, apex predator ecology, ocean technologies, and resilient ecosystems. These immersive experiences reflect OSU’s strategic commitment to fuel a thriving world by empowering students to develop practical skills, contribute to transformative science, and explore how the ocean connects communities.

Engagement-centric, community-based youth programs through Extension and Engagement, including 4-H, Open Campus, and Juntos, increase the outcomes of OSU students’ learning, graduation rates, and college and career readiness. Since 2019, more than 4,000 students, mostly K-12, have participated in Open Campus programming. Since 2020, 705 Open Campus and Juntos participants have matriculated to OSU (see Mission Spotlight #2 for more information about these programs). These efforts are also part of OSU’s extensive system of support for degree- and transfer-seeking students at Oregon community colleges.

[bookmark: _Int_jA4Uf2G5]Beyond programmatic impact, the goal of fueling a thriving world also provides a foundation for evaluation and iterative improvement. OSU has committed to “measuring what matters” by developing shared-value metrics aligned with both university priorities and community-defined outcomes. These include internship placements, economic mobility metrics for underserved learners, and the number and depth of university-community-industry partnerships. OSU’s Economic Development and Industry Relations office tracks these outcomes and uses them to guide programmatic investments, inform sector strategies, and scale high-impact initiatives. As such, this goal serves not only as a vision but also as a measurable, data-informed plan to ensure continuous improvement and strategic alignment with the university’s mission of shared, sustainable prosperity.

In October 2025, the Association of Public and Land-Grant Universities designated Oregon State University as an Innovation & Economic Prosperity University in recognition of its strong commitment to economic engagement. This national designation recognizes public research universities that collaborate with public- and private-sector partners in their states and regions to support economic development through various activities, including innovation and entrepreneurship, technology transfer, talent and workforce development, and community development.



IMPLEMENTATION OF THE STRATEGIC PLAN
A diverse team leads the implementation of Prosperity Widely Shared. The team includes leaders responsible for delivering on PWS’s three goals and five actions. The implementation focuses on four primary domains — student success, enrollment, research, and economic impact, with regular meetings across these domains to ensure synergies and connectivity are maintained. The Provost’s Council, made up of all academic deans, all vice provosts, and many vice presidents, has responsibility for directional, and in some cases, budgetary decisions related to implementation. College- and administrative unit-based strategic plans are connected to implementation work via action road maps. A collection of PWS dashboards is used to set and track unit-level (e.g., college-level) progress toward institutional goals related to student success, research, enrollment, and economic impact.

STRATEGIC INITIATIVES AND PLANNING: UNIT LEVEL 
Administrative Units. Institutional evaluation and strategic planning circulate throughout the university via the actions of administrative units and academic colleges. Administrative units develop strategic initiatives, priorities, and plans that serve as companions to PWS. Operationalizing institutional planning through these units is evident in carefully aligned strategic plans for OSU-Cascades, the Division of Educational Ventures, and the Division of Student Affairs. Other units identify strategic priorities, as seen in the Division of Finance and Administration, or publish clear strategic intents, as seen with Information and Technology. 

Information about the ongoing work of the PWS Implementation Steering Committee gives the community the means to evaluate the progress of PWS, and updates on progress toward PWS targets and actions are provided annually to the public. While these updates provide a university-level view, they also emphasize the tactics taken by administrative units to support the university’s strategic goals, actions, and targets. These updates report on progress made, identify specific expectations for the next year’s achievements, and name the action steps underway to ensure that next year’s targets are achieved. 

Academic Colleges. All of OSU’s 11 colleges engage in ongoing evaluation and college-level strategic planning, and they are expected to align those plans with the university’s current strategic plan. Depending on other factors within colleges, such as the needs of external reviews or accreditation, some colleges launched new strategic plans to coincide with the PWS time frame, while others developed strategic plans that function on shorter or offset time frames. However, when a new institutional strategic plan is launched, all colleges examine their ongoing plans to ensure alignment across the university. 

Additionally, some colleges create annual reports, as seen in the College of Education Annual Report, to document progress on projects identified in their strategic plans, and these reports highlight alignment and reinforcement of university strategic initiatives. Other colleges publish progress on strategic objectives through impact reports, as seen in the College of Engineering 2024 Impact Report. In addition, some colleges publish implementation metrics to ensure steady progress toward strategic goals. The College of Forestry Implementation Matrix provides an example. 



ACADEMIC UNIT ASSESSMENT
Academic Unit Assessment plays a critical role in evaluating institutional effectiveness and identifying data-driven actions that improve student learning and achievement. AUA was initially piloted in AY22. Previously, OSU reviewed academic units using an entirely different approach. Program reviews were conducted on a 10-year cycle for each academic program. Those reviews included a program self-study plus a two-and-a-half-day site visit by a review team including external members and one internal member. After the visit, the program received a report with recommendations and developed an action plan to address concerns. As an example of this historical process, the Applied Economics Program Review Report includes recommendations and a detailed action plan. Three years after the visit, programs submitted a follow-up report to the college leadership and Faculty Senate governing committees. 

To gain a more holistic view of academic programs in the context of other related programs, Oregon State shifted to the Academic Unit Assessment model. The provost’s office conducts the AUA biennially. The units are the 11 academic colleges, the Office of Graduate Education, the Honors College, and OSU-Cascades. The assessment is data-informed, including metrics about program enrollment, program assessment, research and scholarly productivity, and resource utilization. These biennial assessments inform the provost’s conversation with each unit leader on the overall health and performance of their unit. The AUA supports deans’ efforts to lead their colleges toward continuous improvement and excellence, and the results of an AUA guide future directions for the academic units and the university in alignment with PWS. During the academic year in which an AUA is not undertaken, follow-up reviews may occur, including visits from external teams.

[bookmark: _Hlk206663776]AUA Metrics. The key performance areas evaluated through the AUA include:
Achieving relevant learning outcomes and improving student success.
Maintaining robust enrollments.
Producing high-quality, impactful scholarship.
Contributing to the university’s goals for inclusive excellence.
Using resources efficiently to achieve outcomes.

The structure of the AUA includes the reporting of these metrics and discussions between the unit and the provost’s office. External reviews may be recommended during this process, and these typically take place at a school, department, or program level. In the first fully implemented cycle of the AUA, five follow-up reviews were conducted: Crop and Soil Science, Horticulture, Ethnic Studies, Economics, and design programs in the College of Business. 

[bookmark: _Hlk206663979]Annual Assessment Reports. The first metric above derives from the annual assessment reports that are fully discussed in Standard 1.C.5. OSU’s process for evaluating its performance and progress relies on these assessment reports because they provide ground-level views of curriculum and assessment features of programs and their effectiveness — including clarity of student learning outcomes, direct assessment practices, and use of assessment data to inform curriculum and pedagogy. The substantial faculty engagement in this assessment process leads to meaningful changes designed to improve student learning. The regular and consistent gathering and reporting of annual assessment information ensures that OSU maintains its focus on student learning as an institutional priority. 

[bookmark: _Hlk207289771]

SHARED-RESPONSIBILITY BUDGET MODEL
Oregon State uses a Shared-Responsibility Budget Model to allocate the Education and General fund’s portion of OSU’s budget to the colleges and central support units on the Corvallis campus. The SRBM encourages colleges to strategically manage expenses in line with the financial resources allocated according to multiple metrics. These metrics recognize work and activities associated with instruction and support student progression and degree completion. The SRBM does not specifically fund or limit funding for activities within colleges or divisions. This approach recognizes the diverse academic missions of OSU’s colleges and centers, and funding allocations leave great discretion and authority with deans and other unit leaders.

The initial 2018 change from incremental and historical budgeting approaches to the SRBM was developed through a multiyear discussion with academic deans, support unit leadership, and senior university leadership. A review of the model was initiated in spring 2021 to assess its impact and consider any improvements. Colleges confirmed that the change to a modified responsibility-centered management budget approach had encouraged a focus on enrollment and student retention. Colleges had made intentional decisions to change degrees, refocus programs, or modify enrollment strategies due to the metric-based budget components. There was no support for returning to the previous approach of largely incremental, historical E&G budgets.

In 2024, after a multiyear review and assessment of alignment with PWS, changes were made to simplify the model allocation rubric while preserving college leaders’ independence to allocate funds in support of PWS and the strategic mission of each college. Added emphasis was placed on student success, with simplified measures and weights to make the SRBM more useful for planning and forecasting, as well as annual budgeting. Clarity was provided on central support allocations, in addition to the metric-based allocations, to recognize the different needs and costs of academic colleges, all of which are important to OSU’s mission.

INTEGRATING THE PROCESSES
The university’s strategic plans provide continuity and near-term focus for institutional improvement in four- to six-year windows. Academic Unit Assessments, the annual 10-Year Business Forecast (see Standard 2.E of the PRFR report), the E&G incentive-based budget allocation, and PWS metrics and steering groups, among other actions and tools, help execute the work on those improvements. The change is often incremental, but continuity in planning and assessment at the end of each cycle informs the next iteration of strategic planning. 

For example, improvements in six-year graduation rates and first-year retention rates over the last 10 years come from work in Strategic Plans III and 4.0, which were informed by Strategic Plans I and II. Even amid complex external events, such as the COVID-19 pandemic, Oregon State has made progress on these key goals. Likewise, the growth in OSU’s research portfolio and its impact on the state resulted from an intentional focus in each of the four strategic plans preceding PWS. These metrics, and others used to define mission fulfillment, are discussed in Standards 1.B.2, 1.D.2, and 1.D.3.


[bookmark: _Toc216882618]1.B.2 The institution sets and articulates meaningful goals, objectives, and indicators of its goals to define mission fulfillment and to improve its effectiveness in the context of and in comparison with regional and national peer institutions.

[bookmark: _Hlk205300329]MISSION FULFILLMENT
Oregon State’s approach to mission fulfillment links specific mission and institutional objectives with goals and targets identified within institutional strategic plans. In addition to, and aligned with the goals and targets of PWS, OSU identifies additional key performance indicators to examine aspects of the mission that warrant further attention as part of mission fulfillment. Several of these metrics overlap with student achievement data discussed in Standards 1.D.2. and 1.D.3. The web links included in 1.D.2 connect to the widely published disaggregated data dashboards and comparisons with national and regional peers. 

KEY PERFORMANCE INDICATORS
Oregon State has identified four key areas as mission fulfillment goals. These four areas are:
1. [bookmark: _Hlk205301457]Timely Undergraduate Degree Completion
2. [bookmark: _Hlk205300490]Research Distinction
3. [bookmark: _Hlk205300600]Access to Education for the People of Oregon and Beyond
4. [bookmark: _Hlk205300686]Outreach and Engagement

KPI 1: TIMELY UNDERGRADUATE DEGREE COMPLETION
KPI 1.1: Increase Graduation Rates. As both an essential metric for student achievement (see Standards 1.D.2 and 1.D.3) and a key performance indicator for mission fulfillment, graduation rate monitoring and analysis acts as a driving force for strategic decision-making, resource allocation, and innovation and development of essential programs across the university. Strategic Plan 4.0 and PWS include the six-year graduation rate for first-time, full-time students and the four-year graduation rate for transfer students as essential metrics (Table 1.B.2.1). The transfer graduation rate is an essential metric to track because OSU is the largest transfer school in Oregon and has degree partnership programs with all 17 Oregon community colleges and several in Hawaii. 

Table 1.B.2.1
	Mission Fulfillment Goal 1 – Timely Undergraduate Degree Completion

	[bookmark: _Hlk204170860]KPI 1.1.a: Improve the 6-Year Graduation Rate for FTFT.
	
	KPI 1.1.b: Improve the 4-Year Graduation Rate for Transfers.

	Fall 2013
	Fall 2018
	
	Fall 2015
	Fall 2018

	67.1%
	70.1%
	
	61.5%
	62.3%



Overall, OSU sees slow but steady increases for FTFT students and minimal increases for transfer students. Efforts to increase graduation rates take myriad forms and engage units across the university. The following programs and initiatives exemplify approaches that OSU has used to improve student success. 

Institutional Degree Awarding. Oregon State adopted institutional awarding to ensure that students who completed their degree requirements received their degrees without having to fill out a graduation application. Before this change, about 0.75 to 1% of students who had completed their coursework each year did not graduate because they had not submitted the graduation application. This bureaucratic step was an unnecessary barrier to degree completion, and it was removed. As a result, OSU saw an immediate bump in graduation rates, and that increase has held over the last six years. Additionally, removing that application step eliminated the previously common occurrence of students learning five or six years after leaving OSU that they had not graduated because they had failed to apply. 

Course Articulation Team. In an effort to assist transfer students, OSU added course articulation staff in 2023. Adding seven more staff to help with the backlog of transcript and course evaluations has reduced the previously common months-long wait for course articulation. Turnaround time is now commonly only a few days. This improved time frame for transcript evaluation means students are put on track to graduate faster, ensuring they do not repeat coursework already completed elsewhere. This improvement also included streamlining exception requests that advisors made on behalf of students by applying those transfer course placements more broadly to all students, as appropriate. This process created a standardized protocol for course articulation and placement toward degree requirements, ensuring a consistent process for all students with transfer credit. 

Additional Initiatives. Progress toward the “every student graduates” goal creates opportunities for students to expand their experiential learning options, including study abroad for both courses and internships. The Finish in Four program uses a structured approach to engage a cohort of students in completing their degrees in four years while participating in scholarship programs that help close the financial gap between federal and state aid and what students can afford to contribute. (See Standard 1.D.2 for more information about both programs.) 

KPI 1: TIMELY UNDERGRADUATE DEGREE COMPLETION
KPI 1.2: Increase Retention Rates. First-year retention rates for FTFT and transfer students (Table 1.B.2.2) support mission fulfillment because they lead to increased graduation rates. They also serve as student achievement metrics (see Standards 1.D.2 and 1.D.3) and KPIs for mission fulfillment. Strategic Plan 4.0 directed OSU to redesign and implement changes to support systems to help students transition from admission through the end of their first year of enrollment. The SP 4.0 focus on improving retention was broad. In the current strategic plan, PWS, there is a focused effort on five actions, one of which is “timely undergraduate degree completion.” The tactics for this action are to set and track bold but achievable targets for retention and graduation in every department, school, and college, while also equalizing retention and graduation rates by race and ethnicity. 

Table 1.B.2.2
	Mission Fulfillment Goal 1 – Timely Undergraduate Degree Completion

	KPI 1.2.a: Improve the First-Year Retention Rate for FTFT.

	Fall 2019
	Fall 2020
	Fall 2021
	Fall 2022
	Fall 2023
	Fall 2024

	84.6%
	86.8%
	86.8%
	87.5%
	87.8%
	88.8%

	KPI 1.2.b: Improve the First-Year Retention Rate for Transfers.

	Fall 2019
	Fall 2020
	Fall 2021
	Fall 2022
	Fall 2023
	Fall 2024

	79.4%
	76.5%
	77.5%
	79.7%
	78.2%
	79.9%



There has been a steady increase in FTFT retention, while the transfer retention rate, which has increased overall, has shown some fluctuations. Currently, institutional student success efforts spearhead the efforts to increase retention rates. The latest efforts for interventions with all new-to-OSU undergraduates aim to maintain this upward trend, and they include targeted actions for transfer students, a focus that has not been applied before. Academic Affairs recently collaborated with the ESG work group to create new cohort models that include transfer students, which allows OSU to focus on increasing retention and graduation rates for all students, not just the traditional FTFT cohort. In addition to creating cohorts that can be measured, there are significant efforts to improve student retention happening both at the university level and within colleges and academic units. 

University Level: First-Year Retention and Registration. A new initiative regarding student achievement, FYRR, is taking place in AY26. The goal is to ensure that every first-year student in fall 2025 registers for winter 2026 through proactively removing registration barriers related to financial challenges, academic performance, and administrative tasks. This work is done using an all-hands-on-deck approach of assigning intervention activities to faculty and staff well before the start of priority registration for the winter 2026 term. 
 
This ambitious, integrated initiative establishes a multifaceted, detailed work plan comprising nine targeted, timely interventions that unfold throughout the term. The plan will then be repeated in each term of the academic year. This initiative simultaneously removes barriers to registration and provides upward drivers to encourage and further enable students to continue coursework into the next term. This initiative’s bold goal of increasing retention to 92% in a single year indicates the university’s prioritization of this student achievement metric. Achieving this goal requires mobilizing faculty, advisors, and staff in many university offices to act on OSU’s commitment to student learning and achievement. Oregon State welcomes this opportunity to embody that commitment. 

University Level: Core Education Transitions Course. Core Education, which launched in summer 2025, established Transitions, a new first-year course that all new-to-OSU students take in their first term. Transitions supports students in their first year at OSU by introducing them to the university’s mission and goals, sharing the tools and resources available to students, and assisting them in developing strategies for their personal and academic success and well-being. 

Transitions was designed and included as the first course in Core Education following research indicating the positive impact that such courses provide. A recent survey of first-year seminars by the National Resource Center for the First-Year Experience and Students in Transition found that first-year seminars have a positive impact on student success, including increased persistence to sophomore year and graduation; improved peer connections; greater use of campus resources and involvement in campus activities; increased academic abilities and grade-point averages; and development of academic, interpersonal, and communication skills. 

College Level: College of Engineering. Students in the College of Engineering participate in Engineering +, a unique first-year program where students experience hands-on projects, discover diverse career pathways, and gain essential skills. Students join a dynamic learning environment where they collaborate with peers, tackle real-world challenges, and explore various engineering disciplines through engaging projects. Faculty mentors guide students through the program, which includes a variety of active learning experiences:
Project-based learning, where students apply theoretical knowledge to solve real-world engineering problems through collaborative projects.
Major exploration, where students explore diverse engineering disciplines to discover their preferred academic area.
Professional development, where students build connections at Oregon State and with industry professionals to gain career insights. 
Inclusive learning, where students develop a well-rounded understanding of how engineering impacts the world and promotes diverse perspectives.

College Level: College of Business. Students in the College of Business participate in Innovation Nation, a first-year experience that facilitates student acclimatization to college, introduces major curriculum and impactful cocurricular activities, includes an experiential learning component, and incorporates early-alert processes. Early-alert processes are employed each term, in weeks 4 and 7, to identify students who may need additional support in a variety of areas, which may include academic, financial, or mental health support to continue their progress. FYE instructors facilitate these processes. Part of their workload is dedicated to student success through their membership on the college’s student engagement team. 

In addition to completing OSU’s Transitions course, students take a one-credit Career and Major Exploration course in their first term to raise awareness of major-specific curriculum, student organizations, activities, and career outcomes. Also, each first-year student participates in a required yearlong Peer Mentorship program in which they are paired with an upper-class student. Then, during their third term and working in small groups, students launch microbusinesses, allowing them to apply basic business concepts to real-world situations. Profits of around $50,000 per year from the microbusinesses are returned to the college to fund scholarships awarded to subsequent first-year students. 

Beyond these first-year initiatives and programs, the College of Business houses CAFE, the Center for Advancing Financial Education. This center was created as a result of analyses conducted by the Undergraduate Student Success Initiative, a precursor to the ESG work group, on financial support gaps at OSU. CAFE primarily supports those students with complex financial circumstances, and the majority of CAFE funding is provided centrally, making it a resource across the university. See Mission Spotlight #4 for more information about this program. 

University Level: Financial Readiness and Success. Based on the initial success of CAFE, in 2022 OSU agreed to expand the program with a broader focus on financial readiness and success across the university. The Financial Readiness and Success program is a collaboration between the Office of the Registrar, Financial Aid, Student Accounts, CAFE, and Admissions with five major actions:
Increase the size of CAFE staff and provide additional funding centrally for this program.
Create additional payment plans for students that are more flexible and allow longer time to pay.
Reduce the student account threshold maximum from $2,200 to $500.
Assess (but not charge) tuition sooner so that students know how much their tuition costs upon registration.
Create registration grants for those who have a hold. 

These five actions established a structure to help prevent students from getting too far behind on their balances owed. This structure has increased the number of students able to clear their holds and register for the following term. 

Prior to the implementation of Financial Readiness and Success in fall 2023, among students with holds when registration opened, only 66.3% of students were able to eventually register and attend the next term after holds were cleared. In fall 2024, the number increased to 85.3%, and in fall 2025, it improved to 85.7%. 

[bookmark: _Hlk205300563]KPI 2: RESEARCH DISTINCTION
KPI 2.1: External Research Funding. OSU’s mission emphasizes the generation of knowledge that advances the prosperity, health, and sustainability of Oregon, the nation, and the world. Growth in external research funding demonstrates the university’s ability to secure competitive resources that fuel discovery, innovation, and student opportunities. This metric supports the mission by enabling faculty to pursue impactful research agendas, create hands-on research experiences for students, and sustain OSU’s standing as the state’s land-grant and research-intensive university. Increasing external funding also reflects the confidence of federal agencies, foundations, and industry partners in OSU’s capacity to deliver high-quality, relevant research that benefits society (Table 1.B.2.3).

Table 1.B.2.3
	Mission Fulfillment Goal 2 – Research Distinction

	KPI 2.1: Increase External Research Funding (Dollars and % Change).

	AY19
	AY20
	AY21
	AY22
	AY23
	AY24
	AY25

	$252.4 M
	$276.2 M
	$295.7 M
	$298 M
	$367.2 M
	$421.6 M
	$417.5 M

	2.7%
	9.4%
	7.0%
	0.8%
	23.2%
	14.8%
	-1.0%



Over the past seven years, external research funding has shown steady growth, with especially strong gains in AY23 and AY24 (23.2% and 14.8%, respectively, over the previous year). These increases reflect intentional institutional investments in research development support, expansion of interdisciplinary research across colleges, and faculty recruitment in high-demand areas such as climate science, health innovation, and advanced data science. Even in years when growth was modest (AY19 at 2.7% or AY22 at 0.8%), funding remained stable and set the stage for a more robust infrastructure to support faculty and researchers in their work. 

The decrease seen in AY25 is likely attributable to a reduction in federal awards under the current administration, which has slowed the flow of research across higher education nationally. Importantly, even with this decline, OSU’s total research funding remained historically high, exceeding $417 million and well above early-cycle levels. This outcome demonstrates institutional resilience and effectiveness. Targeted actions such as proposal support, research administration support, seed funding, and hiring drove substantial long-term gains, while diversification of funding sources helped buffer against fluctuations in federal funding. In this way, the data confirm that OSU’s research enterprise is strong, adaptive, and aligned with the mission to advance discovery and innovation for the benefit of Oregon and the world.

KPI 2: RESEARCH DISTINCTION
KPI 2.2: Research Impact through Citations by Research Faculty. Citations of faculty publications are a key indicator of the quality, influence, and reach of OSU’s research enterprise. Whereas external funding reflects the resources invested in discovery, the frequency with which OSU research is cited demonstrates its visibility, scholarly excellence, and contribution to advancing knowledge across disciplines. This KPI directly supports the university’s mission by documenting how OSU research informs global understanding of critical issues — whether in marine science, sustainable agriculture, public health, engineering, or the arts and humanities (Table 1.B.2.4). Growing citation counts highlight the extent to which OSU scholarship shapes academic discourse, strengthens competitiveness for external funding, and ensures that the knowledge generated at OSU has tangible societal impact.

[bookmark: _Hlk211513213]Table 1.B.2.4
	Mission Fulfillment Goal 2 – Research Distinction

	KPI 2.2: Increase Publication Citations.

	
	AY19
	AY20
	AY21
	AY22
	AY23
	AY24

	Total Citations
	248,744
	304,988
	324,683
	359,781
	360,476
	386,280

	Average per Faculty Member
	155
	196
	215
	231
	232
	247



This metric represents the average number of publication citations per tenured/tenure-track faculty member, including both tenured faculty and tenure-track faculty who are not yet tenured. Tracking citations provides a meaningful measure of faculty research impact, as citations reflect the visibility and influence of their scholarship within their respective fields.

The data show a clear upward trend across the reporting period, with substantial year-over-year growth from AY19 through AY22. After a modest plateau in AY23, the increase resumed in AY24, indicating that OSU faculty are not only producing scholarship consistently but also achieving growing recognition and influence within the global research community.

[bookmark: _Hlk205300642]KPI 3: ACCESS TO EDUCATION FOR THE PEOPLE OF OREGON AND BEYOND
KPI 3.1: Ecampus Enrollment. Oregon State’s access mission is central to its work as a land-grant institution. Serving the people of Oregon is a priority, but OSU also strives to have a positive impact beyond the state. Ecampus, OSU’s online education program, provides a central means for this outreach because Ecampus is not location-bound. Students seek out online programs to meet their needs for flexibility with location and scheduling. Working adults who are unable to relocate to a campus or attend courses full-time need flexible courses and programs that accommodate their work schedules and family commitments. Oregon State works not only to meet those needs but also to offer quality educational experiences that are engaging, meaningful, and effective. Through Ecampus courses and programs, students interact with OSU faculty and benefit from OSU curricular programming and support services. As a result, the increasing Ecampus enrollment (Table 1.B.2.5) reflects further fulfillment of OSU’s mission.

Table 1.B.2.5
	Mission Fulfillment Goal 3 – Access to Education for the People of Oregon and Beyond

	KPI 3.1: Increase Overall Ecampus Enrollment (Head Count and % Change).

	AY18
	AY19
	AY20
	AY21
	AY22
	AY23
	AY24
	AY25

	9,120
	9,827
	10,702
	12,394
	12,944
	14,130
	15,510
	16,110

	8.0%
	7.8%
	8.9%
	15.8%
	4.4%
	9.2%
	9.8%
	3.9%



Table 1.B.2.5 presents seven years of increases in Ecampus enrollment. Over these seven years, Ecampus enrollment has increased by 76.6%. While U.S. institutions of higher education face challenging enrollment trends, demand for high-quality, flexible online education continues to grow steadily. PWS includes the target to “Increase Ecampus enrollment to 30,000 students” by 2030. To progress toward this target and scale up online enrollment, new Ecampus programs are being developed through many academic colleges in partnership with the Division of Educational Ventures.

KPI 3: ACCESS TO EDUCATION FOR THE PEOPLE OF OREGON AND BEYOND
KPI 3.2: OSU-Cascades Enrollment. OSU-Cascades in Bend, Oregon, provides access to higher education in a region of the state that historically had limited options. Proximity remains an important factor, particularly for first-generation and underrepresented students, in their decision to pursue a four-year degree. The Central Oregon community recognized this fact and advocated for a regional four-year university campus as an important investment in creating opportunities for its students and addressing the workforce needs of the rapidly growing region. When the campus opened in 2001, Oregon State committed to meet these needs by following through on OSU’s mission to serve the people of Oregon.
 
In addition to offering several academic programs also offered in Corvallis, OSU-Cascades offers unique programs that take advantage of the campus’s location near the Cascade Range, within Oregon’s high desert, and in the heart of Central Oregon. For example, the Outdoor Products, Hospitality Management, and the Doctor of Physical Therapy programs are uniquely situated at OSU-Cascades. Table 1.B.2.6 includes student credit hours to demonstrate the increased registration in coursework over the past six years, reflecting a commitment to more full-time students completing their degree program at OSU-Cascades. Parallel to the Ecampus enrollment target discussed above, PWS also includes the target to “Increase OSU-Cascades enrollment to 2,200 students” by 2030. 

Table 1.B.2.6
	Mission Fulfillment Goal 3 – Access to Education for the People of Oregon and Beyond

	KPI 3.2: Increase OSU-Cascades Student Credit Hours (Credit Hours and % Change).

	AY19
	AY20
	AY21
	AY22
	AY23
	AY24
	AY25

	40,970
	42,822
	45,639
	48,596
	52,934
	55,214
	55,882

	6.8%
	4.5%
	6.6%
	6.5%
	8.9%
	4.3%
	1.2%



Enrollment at OSU-Cascades has grown steadily in the number of credit hours taken by OSU-Cascades students, although the headcount has fluctuated. In FY25, compared to FY19, there are more traditional first-time, full-time first-year students, more full-time graduate students, and more full-time students overall. Those changes have supported continued credit-hour growth every year and reflect the growing impact of the academic programs offered at OSU-Cascades.

Undergraduate students from the three-county Central Oregon region (Crook, Deschutes, and Jefferson counties) typically comprise more than 50% of resident Oregon students. The distinctive and outstanding programs at OSU-Cascades, such as Outdoor Products and Doctor of Physical Therapy, attract more out-of-state students, and OSU-Cascades has consistently provided talented graduates to support regional workforce needs.

KPI 3: ACCESS TO EDUCATION FOR THE PEOPLE OF OREGON AND BEYOND
KPI 3.3: Enrollment in Rural Oregon Counties. Part of the mission of a land-grant institution is to serve all people of the state, not just those located close to or with the means to access a campus. OSU programs aim to introduce rural students to the university early so that they can start imagining OSU as part of their future. OSU runs and supports programs in rural K-12 schools throughout the state, has an active presence in all 36 counties and on the Confederated Tribes of Warm Springs Reservation, and operates 14 Agricultural Research and Extension Centers statewide.

Oregon State’s Precollege Programs offer opportunities for students across Oregon to participate in activities both on its campuses and in their own classrooms in the communities where they live. Programs such as Beaver Hangouts allow elementary, middle, and high school students to interact with OSU students through livestreams while they are in their classrooms across the state. Other OSU programs, such as DIVE, make online resources available anywhere. 

OSU also invites students from rural communities to both campuses so they can envision themselves learning in a place like Corvallis or Bend after graduating from high school. The Campus Field Trip program in Corvallis aims to encourage and inspire youth to pursue higher education. In addition to campus life experiences, these young campus visitors can attend presentations or hands-on activities presented by faculty, staff, or students. These presentations enhance the students’ current school curriculum and expose students to potential OSU majors or future careers.

Although tracking OSU enrollment of students from rural counties (Table 1.B.2.7) is not a direct measure of the success of the programs described above, this metric highlights the university’s attention to this vital population as part of mission fulfillment.

 Table 1.B.2.7
	Mission Fulfillment Goal 3 – Access to Education for the People of Oregon and Beyond

	KPI 3.3: Increase Rural Oregon Enrollment (All Locations/Modalities; Rural Head Count and % Change).

	AY19
	AY20
	AY21
	AY22
	AY23
	AY24
	AY25

	4.067
	3,901
	3,913
	3,827
	3,800
	4,025
	4,195

	-1.8%
	-2.4%%
	.03%
	-2.2%
	-0.7%
	5.9%
	4.2%



Rural enrollments have fluctuated over the years, as presented above. The COVID-19 pandemic disrupted processes in higher education across the country, and the dip in rural enrollment in these years, culminating in AY22, could be attributed to this factor. The university also recognizes that many rural students may also be categorized as first-generation students, and initiatives such as New Student Onboarding (see Standard 1.D.1) and enhanced academic advising (see Standard 2.G.6 of the PRFR report) are designed to serve this population, ensuring they feel welcome on campus and find a sense of community that will help retain them and support their work toward program completion. This metric is an area of focus and growth for Oregon State. 

[bookmark: _Hlk205300740]KPI 4: OUTREACH AND ENGAGEMENT
KPI 4.1: Lifelong Learning Enrollment. OSU’s Division of Extension and Engagement is the university’s “front door” for lifelong learning. It connects Oregonians of all ages to research-based education through county Extension programs and Professional and Continuing Education noncredit offerings. In addition to Extension and PACE programs, several OSU colleges offer industry-specific noncredit education for workforce development, continuing education, and lifelong learning. Noncredit lifelong learning can convert research outputs into practical, applied education that directly benefits communities, such as through health care workforce training, wildfire resilience, and sustainable agriculture.
Table 1.B.2.8
	Mission Fulfillment Goal 4 – Outreach and Engagement

	KPI 4.1: Increase Lifelong (Noncredit) Enrollment (Participants* and % Change).

	AY19
	AY20
	AY21
	AY22
	AY23
	AY24
	AY25

	314,183
	368,762
	354,916
	536,836
	581,270
	672,028
	632,191

	N/A
	17.4%
	-3.8%
	51.3%
	8.3%
	15.6%
	-5.9%


*Enrollment numbers represent duplicative participants across all noncredit educational events offered to learners of all ages (8+) in any modality.

Although enrollments have fluctuated somewhat from year to year, overall, the number of participants in noncredit courses delivered through the Division of Extension and Engagement since 2019 has more than doubled, with a significant post-COVID increase as learners benefitted from expanded online learning offerings (Table 1.B.2.8). The overall increase not only indicates more participants, but it also speaks to the increase in learning opportunities available for the communities OSU serves. This increase also reflects OSU’s commitment to expanding access to education, especially for learners not served by traditional degree pathways.

Noncredit programs often reach first-generation, rural, working adult, and other underrepresented learners who may not have the time or the means to enroll in degree programs. Noncredit programs provide an additional way for OSU to reduce barriers and create equitable outcomes for historically underserved communities. Lifelong learning opportunities demonstrate OSU’s research and innovation impact, its commitment to transformative education, and its responsiveness to workforce needs, economic changes, and community demand. 

[bookmark: _Hlk220937631]KPI 4: OUTREACH AND ENGAGEMENT
KPI 4.2: Microcredentials Awarded. After initial market analysis, a growing need to serve the public and industry with short, customized learning experiences was identified. These learning experiences were needed to support employability by aligning achievements with professional competencies and industry standards. In 2021, OSU established a structure to begin offering microcredentials comprised of three credit-based courses. Upon completing the microcredential, students, whether degree-seeking or not, receive a digital badge indicating the competencies they have acquired. This program launched in 2022, and it continues to expand, with 72 microcredentials currently available. 

The program began as a pilot with only OSU’s online courses but has expanded over the last four years to include on-campus courses as well. The transition from a pilot phase to an operational structure makes new microcredentials possible in areas such as forestry and computer science. While not in the spotlight nationally as much as other institutions offering microcredentials, in terms of program and enrollment growth, OSU is a national leader among the four-year, R1 institutions that offer microcredentials. 



Table 1.B.2.9
	Mission Fulfillment Goal 4 – Outreach and Engagement

	KPI 4.2: Increase Microcredential Awards for Nondegree-Seeking Students (Awards and % Change).

	[bookmark: _Hlk209771847]AY23
	AY24
	AY25

	21
	36
	70

	(first year of awarding)
	71%
	94%



Of the 72 microcredentials currently offered, 65 are bundles of three undergraduate courses, and seven are bundles of three graduate courses. The graduate microcredentials are more specialized, and they tend to serve those who have already earned a degree but would like to upskill in a particular area. The diversity of program offerings has increased the number of learners pursuing microcredentials. 

Table 1.B.2.9 shows that 127 students who had not otherwise been at OSU enrolled with the primary purpose of completing a microcredential and are now recipients of a credential from Oregon State. This data point reflects OSU’s efforts to reach learners who may not otherwise have attended, thereby directly aligning a main goal in PWS: “fueling a thriving world,” as a proactive driver of economic, workforce, and community development. 

While the numbers are currently small, microcredential awards grow each year. In total, OSU has awarded 1,502 microcredentials, with 8.5% awarded to students new to OSU who are attending solely to earn a microcredential. The remaining awards went to current degree-seeking students who are achieving a milestone credential along their pathway to a degree (award numbers are 253, 516, and 606, respectively, for the academic years listed above). Both student groups benefit from the program, but those who attend OSU solely to earn a microcredential are being exposed to OSU for the first time, which achieves a goal set forth in PWS. 

KPI 4: OUTREACH AND ENGAGEMENT
KPI 4.3: Carnegie Highly Engaged Institution. OSU’s status as a Carnegie Community Engagement classified institution validates its land-grant identity and confirms its effectiveness at integrating engagement across the three aspects of the Oregon State mission — teaching, research, and outreach and engagement — by translating knowledge into public value. Maintaining this status since 2010 (Table 1.B.2.10) also signals that OSU’s engaged scholarship, which includes various forms of scholarly community engagement demonstrated through teaching, research, creative activity, inquiry, and service is central to its academic reputation and character. The process to maintain the Carnegie classification requires an intensive institutional self-study where progress in removing barriers and creating equitable outcomes for underserved groups must be demonstrated. The classification requires evidence of shared decision-making with community partners, which affirms OSU’s value of engaging communities to build resilient relationships, advance shared goals, and ensure sustainable futures.

Table 1.B.2.10
	Mission Fulfillment Goal 4 – Outreach and Engagement

	KPI 4.3: Maintain Status as a Carnegie Community Engagement Classified Institution.

	2010-20 Cycle
	2020-25 Cycle
	2026

	Classification Earned
	Classification Maintained
	Classification Maintained 



The Carnegie Community Engagement classification serves as external validation specific to Mission Fulfillment Goal 4 and provides a framework and metrics for OSU to continuously assess quality, scale, and impact, directly linking to institutional effectiveness. It enhances OSU’s reputation as a national leader among land-grant universities and bolsters OSU’s ability to attract partnerships, grants, and philanthropic support tied to engaged research and public service.


[bookmark: _Toc216882619]1.B.3 The institution provides evidence that its planning process is inclusive and offers opportunities for comment by appropriate constituencies, allocates necessary resources, and leads to improvement of institutional effectiveness.

INCLUSIVE PLANNING PROCESSES AND ALLOCATION OF RESOURCES
[bookmark: _Int_pQh21CBG]As described in Standard 1.B.1, Oregon State engages in planning through a system of interlocking planning and decision-making processes. OSU’s Foundational Values are applied through the operationalization of OSU planning processes. 1.B.1 also describes how planning processes lead to decisions about resource allocation. One advantage of OSU’s interlocking, distributed approach to planning and decision-making is the far-reaching system that intentionally includes participants from across the institution and at levels from university administration to academic units. 

Shared governance is an additional fundamental principle behind the university’s inclusive planning processes. Standard 2.A.1 in the PRFR report describes the university’s integrated shared governance policies, and multiple EIE Standards, particularly in 1.C, describe the robust curricular processes that involve the Faculty Senate and a variety of faculty committees at the college and unit levels. Inclusive processes involving academic leaders and faculty can also be seen in the Academic Unit Assessments (see Standard 1.B.1) and the college-level strategic planning processes described below. While OSU-Cascades operates within the university faculty governance structure, it also uses an informal Academic Faculty Council to support campus-level governance and engagement in the spirit of shared governance.

As another central component of the university’s inclusive practices, many OSU procedures specifically address how student representatives and student leadership are included in various groups, committees, and planning processes. To facilitate this engagement, there are active student advisory boards for academic colleges and units, such as the Engineering Student Council, the Adult and Higher Education Advisory Board, the Ecampus Student Advisory Board, and the Graduate Student Advisory Council. Many nonacademic groups also have well-established and active student boards, such as the Recreational Sports Advisory Board, the Memorial Union Student Activities and Advisory Board, and the Associated Students of Oregon State University. However, some interactions with ASOSU, the Corvallis campus student government, were on hold during a recent pause in its activities.

In February 2025, in coordination with the then-ASOSU 2024-25 president, the university initiated a temporary pause of certain ASOSU activities due to serious concerns about the organization’s internal culture, governance, and employment environment. Many student government roles are student-employment positions. The pause was prompted by reports of intimidation, retaliation, and hostile work conditions, as well as adherence to applicable employment policies and procedures and other behavioral and performance issues that undermined ASOSU’s mission to promote academic excellence and democratic student representation. Despite requests that ASOSU address these concerns on its own initiative, the organization’s condition continued to deteriorate, necessitating a comprehensive review. The review process was facilitated by ASOSU advisors, Student Affairs leaders, and external support, including the University Ombuds Office and an external independent firm. These groups assessed employment practices, workplace culture, and governing documents. An independent investigation concluded that the pause was a reasonable and legitimate administrative decision. As of October 1, 2025, the pause was lifted, although recommended revisions to the ASOSU constitution, applicable unit rules, and other documents are ongoing. 

Capital Planning and Resources. Capital Planning and Resources is committed to inclusive, collaborative approaches to the stewardship of the university’s physical assets. This unit engages a broad spectrum of stakeholders during the planning phases of capital projects to ensure that diverse perspectives inform decision-making. This outreach includes faculty, staff, students, and maintenance staff, whose input helps shape projects that are functional, forward-thinking, and reflective of shared values. Open forums, targeted communications, and transparent processes build a planning culture that prioritizes equity and responsiveness.

A key element of this inclusive strategy is annual engagement with leadership from all colleges and major campus units. These visits are foundational to the development of the university’s 10-Year Capital Forecast (see Standard 2.E.2 of the PRFR report), providing a structured opportunity for units to share strategic priorities, space needs, and long-term goals. This collaborative process ensures that capital investments align with academic and institutional objectives and support balanced growth across the university.

Design and construction standards further reinforce the commitment to inclusion by embedding universal design principles into every project. These standards ensure that new buildings and major renovations promote equitable access for people of all abilities. As part of the recent efforts to update campus standards, Capital Planning and Resources conducted targeted outreach to incorporate input on restroom accessibility and inclusivity. This outreach resulted in a revised standard that includes all-user restrooms as a required feature in new construction and significant renovation projects, supporting a more welcoming and accessible campus environment

INCLUSIVE PRACTICES IN STRATEGIC PLANNING
The following discussion of the development of PWS and corresponding college strategic plans provides examples of how Oregon State invites stakeholder participation and contributions during planning processes. These inclusive strategies ensure planning processes uphold and embody the values listed above.

University Strategic Planning. The development of OSU’s current strategic plan began in early fall 2022, following facilitated sessions with the Oregon State University Board of Trustees, senior leaders, and other stakeholders. President Jayathi Murthy and Provost Edward Feser formally launched the process, with support from AKA Strategy, a nationally recognized consulting firm. A steering committee and core team analyzed internal and external trends, identified major themes, and developed working hypotheses regarding university priorities and goals.

Concurrently, the Office for Research Advancement and the Associate Deans for Research Advisory Committee collaborated to develop a framework that expresses OSU’s values and goals in research and scholarship. They identified areas of high strategic opportunity, which are those with accelerating external funding potential and close alignment with college and university priorities. The initial four areas targeted for strategic investment were:
Climate science and related solutions.
Clean energy technology and related solutions.
Robotics.
Integrated health and biotechnology.

Enabling domains such as artificial intelligence, data science, and research computing emerged from ORA/ADRAC’s recommendations, a commissioned analysis of federal funding trends by Hanover Research Inc., and plans for the Huang Collaborative Innovation Complex.

Preliminary goals and priorities were presented and discussed with more than 150 stakeholders through individual and group conversations, including town halls cohosted by President Murthy and Provost Feser in Corvallis, at OSU-Cascades, and online. Additional input was gathered via an online survey and meetings with the OSU Foundation Board of Trustees as well as foundation and alumni association staff. The plan outline was shared with the Oregon State University Board of Trustees at its June 2023 meeting and further refined over the summer months.

College Strategic Planning. To capitalize on the collective strengths and diverse perspectives of faculty, staff, and students affiliated with academic programs and units, colleges employed a variety of inclusive approaches in developing their strategic plans. Many colleges began their processes by gathering information and ideas through targeted discussion at collegewide (or in the case of OSU-Cascades, campuswide) retreats, through emails, surveys, and other data-collection instruments, and through discussion and listening sessions that frequently included alumni and community, economic, and research partners.
 
Many colleges established work groups or task forces that included representatives from multiple stakeholder groups. As drafts of strategic plans were developed, responses and feedback were sought through a variety of means and from the wide range of people the plans would impact. Deliberate attention was paid to the alignment of college strategic plans with the goals, actions, and tactics of PWS. Now that the college strategic plans are underway, many colleges continue to use the task forces and work groups to monitor progress and disseminate information to stakeholders about specific aspects of their plans.

OSU-Cascades Strategic Planning Process. As an example of inclusive planning at the university, the following description outlines the approach OSU-Cascades used in developing its PWS-aligned strategic plan.
The Strategic Planning Steering Committee for OSU-Cascades was established in spring 2025. The SPSC is deliberately composed of faculty, staff, and students from different representative groups on campus.
The committee completed a PESTEL — Political, Economic, Social, Technological, Environmental, and Legal — analysis to assess what factors are most likely to have the greatest impact on OSU-Cascades and how OSU-Cascades will be affected by those influences between 2025 and 2030. To complete this analysis, the committee leveraged a broad spectrum of internal documents and existing stakeholder data, including:
National Survey of Student Engagement report.
Regional analysis documents prepared by ECONorthwest incorporating input from Economic Development for Central Oregon, the Central Oregon Intergovernmental Council, the Oregon Employment Department, Business Oregon, and the Bend Chamber of Commerce
Previously collected stakeholder outreach data from OSU-Cascades initiatives, including focus groups and direct surveys of current, prospective, and relinquished students and families.
The SPSC conducted a condensed period of intensive outreach to stakeholders between March and June 2025. This included:
General input sessions at all-campus meetings.
Faculty discussion sessions through formal shared governance meeting structures and small focus group listening sessions.
Staff outreach and discussion sessions coordinated through the Staff Executive Council.
Student outreach and input via the Associated Students of Cascades Campus communications channels.
Listening sessions with the OSU-Cascades Advocacy and Advisory Board.
Input from Central Oregon economic leaders via the Division of Research and Innovation IEP survey. 
In addition to the targeted committee listening sessions, the OSU-Cascades DEI Task Force, formed in June 2025, was integrated into the strategic planning process, and members were included in milestone discussions with cross-committee interaction and resource pooling throughout the timeline.
 
Aligning with Foundational Values. The inclusive approaches the colleges applied in their strategic planning intentionally aligned with the Foundational Values of OSU. In particular, the value of supporting the excellence and diversity of faculty work was affirmed through the many ways that faculty perspectives and input were sought. The value of removing barriers and creating equitable outcomes for all students was upheld through engaging current and former students in conversations about the colleges’ priorities. The values of integrating diverse experiences, perspectives, and viewpoints, as well as strengthening collaboration and team-based work, were evident throughout the discussions and development of the college’s strategic plans.

LONG-TERM VIEW OF INSTITUTIONAL EFFECTIVENESS
Oregon State’s commitment to continuous improvement can be seen in the iterative structure of its planning processes. Starting more than 25 years ago, OSU leadership began universitywide engagement, including stakeholder and community input, to chart a path forward. Foundational work beginning in 2000 led to the creation of the university’s first five-year strategic plan, A Strategic Plan for the 21st Century, adopted in 2004. This long-running process of developing and implementing consecutive, sequential strategic plans is further supported by targeted initiatives and processes that grow from the findings and results of the university’s overall strategic work. Academic Unit Assessments act as a recent example of this continuous process of improvement. To consider institutional effectiveness, a long-term perspective provides compelling evidence of Oregon State’s success as it has continued to adapt, grow, and build momentum to better fulfill its mission. 
 
Snapshot of continuous improvement, increased effectiveness, and growth since 2000: 
Undergraduate enrollment has grown from 16,788 to 31,671.
Graduate enrollment has grown from 3,016 to 6,092.
Corvallis degrees awarded annually have grown from 3,535 to 5,543. OSU-Cascades = 345; Ecampus = 2,369; OSU Total = 8,257. 
Ph.D. degrees awarded annually have grown from 201 to 218, plus 13 Ed.D. degrees.
Ecampus online enrollment has grown from 1,405 to 11,063.
OSU-Cascades opened in 2001, with enrollment growing from 487 to 1,368.
Students of color have increased from 2,262 to 8,717 and in fall 2024 represented 23% of the university’s overall enrollment.
International student enrollment has increased from 1,166 to 2,147.
Full-time instructional faculty have grown from 975 to 1,569.
More than $3.2 billion in capital projects have been undertaken.
Grant-funded research has increased from $102 million annually to $343.6 million.
Annual private giving to the OSU Foundation has increased from $46.65 million to $202.87 million.


[bookmark: _Toc216882620]1.B.4 The institution monitors its internal and external environments to identify current and emerging patterns, trends, and expectations. Through its governance system it considers such findings to assess its strategic position, define its future direction, and review and revise, as necessary, its mission, planning, intended outcomes of its programs and services, and indicators of achievement of its goals.

INTERNAL ENVIRONMENTS
Oregon State maintains a robust system of shared governance and strategic planning, enabling it to monitor and respond to internal and external environments. Per university policy:

Internal controls are designed to assure that the university meets its mission, promotes performance leading to effective accomplishment of objectives and goals, safeguards assets, provides accurate and reliable financial and other key data, promotes operational efficiency and economy, and encourages adherence to applicable laws, regulations, and prescribed management policies and practices.

This system is essential to the university’s ability to assess its strategic position, define future directions, and when needed, revise its mission, planning, and performance indicators in alignment with institutional goals and NWCCU standards.

SHARED GOVERNANCE AT OSU
Shared governance is foundational to OSU’s operations and core values. The university’s governance structure includes university administration, the Faculty Senate and the recognized student government organizations, Associated Students of Oregon State University in Corvallis and Associated Students of the Cascades Campus in Bend. The Board of Trustees plays a critical role in strategic oversight, ensuring transparency, accountability, and alignment with state and institutional priorities. This governance system enables the university to integrate insights from each of its shared governance partners into its strategic planning processes. 

EXTERNAL ENVIRONMENTS
State of Oregon Environment. As Oregon’s land-grant university, OSU has a presence in all 36 counties. Oregon State works to understand and respond to the unique needs and interests of every community and region of the state. Further, OSU actively monitors external environments through engagement with the Oregon Legislature and the Oregon Higher Education Coordinating Commission, and through collaboration with Oregon’s six other public universities, plus Oregon Health & Sciences University. The HECC’s biennial evaluations under ORS 352.061 provide a structured framework for assessing OSU’s contributions to statewide goals, including student success, affordability, and academic quality.

National Environment. OSU actively monitors trends shaping the higher education landscape nationwide. The university’s internal work groups and strategic planning teams regularly assess federal policy developments, funding shifts, and demographic changes. OSU faculty contribute to federal advisory boards, national research initiatives, and policy development in areas such as climate science, robotics, and food security.

Further, Oregon State is one of only three universities in the United States to hold all four federal grant designations of land, sea, space, and sun. These designations reflect OSU’s deep commitment to public service, research excellence, and national leadership in addressing complex societal challenges. Each grant carries a distinct mission, and together they position OSU as a uniquely capable institution for national engagement.

Identifying Emerging Trends. OSU’s strategic planning is informed by continuous monitoring of internal and external trends, including:
Enrollment Trends: OSU has experienced sustained enrollment growth, particularly through its Ecampus programs. While national enrollment at public four-year institutions increased only 3.3% between 2011 and 2021, OSU’s enrollment rose by 34% during the same period. Ecampus enrollment alone grew by 259% over 10 years. Meanwhile, national trends and demographic indicators suggest that enrollment growth will slow or decline. The university incorporates this data into its planning to ensure a sustainable and stable future.
Financial Trends: OSU assesses its financial health through annual financial reports and the University Financial Management Suite, which supports data-driven fiscal decision-making. Meanwhile, the university monitors the federal landscape to respond to and prepare for shifting dynamics in areas such as research funding and student financial aid, identifying challenges and growth opportunities.
Public Perception and Policy Trends: OSU monitors public sentiment and policy shifts through University Relations and Marketing, participation in statewide initiatives, and engagement with state and national legislators. Ensuring the public’s faith in OSU and higher education broadly is vital. The university’s strategic communications and legislative engagement help shape public understanding of higher education’s value and OSU’s role in addressing societal challenges. 



STRATEGIC RESPONSE AND INSTITUTIONAL ADAPTATION
Oregon State’s planning processes are iterative and interwoven, allowing for responses to emerging trends and pressures. These processes are evident in how OSU reviews and revises its core institutional elements:

1. Mission: Periodic review of OSU’s mission ensures relevance and alignment with its land-, sea-, space-, and sun-grant designations. The university’s statewide presence and commitment to inclusive excellence are central to its evolving mission.

2. Planning: OSU leadership is committed to an approximately five-year universitywide strategic planning cycle (PWS is over seven years) that considers evolving university strengths and priorities, as well as internal and external trends and issues. The development of each university strategic plan includes robust engagement with the university community and stakeholders. A steering committee typically guides the implementation of each strategic plan and again includes robust engagement with university employees and stakeholders. There is an ongoing information loop between the university’s efforts to track and monitor internal and external environmental shifts and to refine the development and implementation of its strategic plans. 

3. Intended Outcomes of Programs and Services: The university measures intended outcomes by establishing universitywide policies, conducting annual and as-needed assessments and embracing continuous improvement through adjustments based on feedback and results.

For example, the university requires all undergraduate and graduate academic programs, including majors, minors, certificates, and courses, to establish and maintain measurable student learning outcomes (see Standards 1.C.1 – 1.C.3). These outcomes must be consistent across all locations and modalities, ensuring that students receive equitable learning experiences whether on campus in Corvallis, online, or at OSU-Cascades. Student learning outcome statements must be measurable through a direct assessment tool or method, such as exam questions, homework, essays, presentations, or projects (see Standard 1.C.5).

OSU’s Academic Advising Renovation is an example of an as-needed review in the spirit of continuous improvement (see Standard 2.G.6 of the PRFR report). Effective academic advising is essential to student academic progress and overall success. The updated model includes tracking academic probation rates and using that data to inform interventions. In addition, the entire team of advisors uses leading indicator tools to reach out to students early in the term and help them succeed in their coursework before they get too far behind.

Indicators of Goal Achievement: OSU uses performance indicators such as retention, graduation rates, and financial metrics to evaluate progress. These indicators are benchmarked against peer institutions and state targets, and they are regularly reviewed by leadership and faculty (see Standards 1.D.2 and 1.D.3). An internal dashboard tracks yearly progress toward the five PWS targets. The data on this internal dashboard are filterable by academic college, and all associated dashboards present data that can be disaggregated by student population and demographics, OSU campus, and academic colleges, units, and departments.

Oregon State demonstrates a comprehensive and responsive approach to monitoring internal and external environments. Through its shared governance system, the university integrates insights from data, policy, and stakeholder engagement to assess its strategic position and define future directions. The university’s planning processes are dynamic and evidence-based, ensuring that its mission, programs, and performance indicators remain aligned with institutional goals and NWCCU standards.
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[bookmark: _Toc216882623][bookmark: _Hlk199487107]1.C.1 The institution offers programs with appropriate content and rigor that are consistent with its mission, culminate in achievement of clearly identified student learning outcomes that lead to collegiate-level degrees, certificates, or credentials, and include designators consistent with program content in recognized fields of study.

Distance Education Addendum components:
The institution’s Distance Education programs are consistent with the mission and educational objectives of the institution. 
Institutions that offer courses or programs via multiple delivery modalities ensure learning outcomes and levels of student achievement are comparable across modalities.

[bookmark: _Toc216882624]1.C.2 The institution awards credit, degrees, certificates, or credentials for programs that are based upon student learning and learning outcomes that offer an appropriate breadth, depth, sequencing, and synthesis of learning.

[bookmark: _Toc216882625]1.C.3 The institution identifies and publishes expected program and degree learning outcomes for all degrees, certificates, and credentials. Information on expected student learning outcomes for all courses is provided to enrolled students.

COMMITMENT TO STUDENT LEARNING
Oregon State’s commitment to student learning is evident in the daily execution of its mission and in its strategic planning over the last 20 years. This commitment is also demonstrated in:
The dedication of faculty, advisors, administrators, and support staff.
New and ongoing initiatives that focus on experiential learning, new student onboarding, first-year retention initiatives, renovated advising practices, and integrated career development. 
The newly developed Core Education curriculum and integrated assessment processes. 
Wide-ranging student services to bolster academic success, financial literacy, and basic needs.

Evidence of OSU’s commitment to student learning is powerfully presented through policies and processes related to academic programs and student learning outcomes, as well as the richness of the academic programs themselves.

PROGRAMS
OSU academic programs are designed and assessed to ensure alignment with both the university’s mission and discipline-specific standards. Programs and courses have designators consistent with program content in recognized fields of study and are mapped to the National Center for Education Statistics Classification of Instructional Programs taxonomy. In AY26, OSU offers 103 undergraduate majors, 78 graduate majors, and three professional programs; 126 undergraduate and 73 graduate minors; and 21 undergraduate and 31 graduate certificates. All programs across all locations and modalities have consistent learning outcomes and benchmarks. In the discussion below, Ecampus programs are presented first to affirm the consistency across modalities. 

Ecampus programs. Regardless of modality, academic programs are delivered with the same standards and learning outcomes. This approach means that, aside from minor, reasonable variations and nuances across locations and modalities, a Corvallis student, an OSU-Cascades student, and an Ecampus student will learn and demonstrate the same learning outcomes and follow the same standards for the same academic program.

Ecampus programs are fully consistent with OSU’s mission and educational objectives, and these programs further support OSU’s mission by increasing access to OSU academic programs. Almost all of OSU’s distance education programs are delivered entirely online and asynchronously, enabling distance students to continue working and caring for family while pursuing their credentials at a pace that works for them, which may differ from term to term.

Programs and courses offered through Ecampus must meet the same rigorous criteria and requirements as all other placed-based curricula at OSU. The involvement of OSU’s academic faculty in curricular development, program design, teaching, and program and unit assessment of online programs ensures that learning outcomes and levels of student achievement are consistent across modalities. The sections below describe the processes for developing, revising, and assessing programs and courses. Ecampus plays an important role in maintaining the quality of online offerings related to these processes. Instructional designers assist faculty in designing online courses and ensure alignment with course learning outcomes, the incorporation of formative and summative assessments, regular and substantive interaction, and meaningful learning activities.

In addition, Ecampus analyzes and reports on various metrics of student success and achievement. In 2024, OSU Ecampus was awarded a Quality Matters Online Learner Success Certification for intentionally defining student success based on the student population and the OSU mission, and for demonstrating achievement of that success over at least three years. Monitoring multiple student achievement metrics provides another way to ensure consistency in student learning across modalities. 

Program Development and Review. The university uses structured protocols for preparing, creating, and reviewing academic programs, including a shared governance process with the Faculty Senate, where program proposals advance through college committees and universitywide councils. Proposals also meet applicable professional and regional accreditation standards as appropriate, as well as federal requirements for academic programs.

All programs go through a rigorous universitywide review process both at inception and during proposed revisions. The review process includes reviewers both internal and external to the unit responsible for offering the program. Internal development and review occur through faculty curriculum committees at the department and/or college level, where faculty review learning outcomes, alignment with current research, alignment with relevant industry needs and standards, and adherence to content and/or outcome requirements for professional accreditations or licensure. In addition to faculty contributions, academic units regularly work with discipline-specific boards and committees to solicit feedback on student preparedness after graduation, emerging workforce trends or needs, and the relevance of program content in industry. The strategic plans of many colleges include an evaluation of existing programs to ensure they remain relevant for current and future learners. As described in Mission Spotlight #3, the Academic Program Renovation initiative provides an additional mechanism for guided internal review and revision of programs. 

External to the unit, reviews occur through a universitywide liaison process and through the appropriate Faculty Senate committees: the Curriculum Council and the Graduate Council for graduate programs. These reviews ensure that the programs align with the university’s mission, clearly link to appropriate learning outcomes commensurate with the level of the degree, and align with recognized credentials within the specific fields of study. The review process also ensures compliance with university policies governing program requirements (see Standard 1.C.4). Among these policies, those related to student learning outcomes play a substantial role in guiding program development and review processes.

External reviewers are part of the academic program development and review process. Any new graduate program receives a complete review by professional colleagues from a comparative peer school or program before making the decision to offer the program at OSU. Academic Unit Assessment (see Standard 1.B.1) includes periodic external reviews as needed, based on the outcome of the assessment and comparison against performance results at other institutions that offer similar programs. In addition, many undergraduate, graduate, and professional programs include professional accreditation processes where external parties participated in the review.

Program Learning Outcomes and Assessment. All program learning outcomes are available in the Programs section of the Academic Catalog. The catalog is updated annually to reflect university-approved learning outcomes for all academic programs at the undergraduate and graduate levels. In addition to the catalog, academic colleges have public-facing websites for programs detailing learning outcomes, course requirements, sample four-year degree plans, and advising guides.

When a new program is developed or when a program is undergoing revision, program learning outcomes are evaluated through the Faculty Senate curricular review process described above. This process, which includes a review by the university assessment team, examines the learning outcomes to ensure they are appropriate in scope, meet standards of measurability, and establish the level of rigor and disciplinary alignment expected in the program. In addition, all programs must have a plan to assess student learning outcomes through direct measures. Annual program assessments are discussed in Standards 1.C.5 and 1.C.7 and detail how programs conduct a full-cycle review, including descriptions of faculty involvement. 

Annual program assessments review not only student outcomes, but the quality of assessment processes themselves. Workshops and rubrics assist programs with annual assessments and in undergraduate programs include curriculum mapping to demonstrate how required program courses, general education courses, and their associated learning outcomes map to overall program outcomes. This level of assessment allows a much clearer picture of how interdisciplinary courses support the breadth and depth of programs. It also provides an opportunity for reflection and continuous improvement of the assessment process itself. 

Program Structure: Course Levels and Sequence. Undergraduate degree programs are designed to move students through a sequence of courses that increase in complexity, depth of knowledge, and cognitive challenge. The Upper- and Lower-Division Courses Policy describes the differences in the two levels. Courses at the graduate level are discussed in Standard 1.C.9. 

COURSE LEARNING OUTCOMES
All courses have learning outcomes stated in the course syllabus as required by the university. Syllabi are distributed to students through the learning management system course shells or as hard copies in the classroom. The Student Learning Outcomes Policy clarifies that all sections of a course, regardless of location or modality, must include identical course learning outcomes. For Core Education courses, syllabi must include Core Education Category-Specific Learning Outcomes. 

The CLO Project. To ensure that all courses, regardless of location or modality, continue to use the same course learning outcomes, a universitywide project was undertaken to verify consistency, quality, and measurability in all course learning outcomes. The CLO project took shape as a multiyear, multiphase project involving the academic colleges, the Office of the Registrar, and Curriculum Management. This work became an ongoing effort for continuous improvement. 

Since it began in January 2023, the CLO Project has engaged five of the 11 academic colleges in revising course learning outcomes. As the project continues, two to three colleges participate each year. Through this project, and whenever a course is changed through the standard curriculum review process, the learning outcomes are reviewed and reapproved. New and revised learning outcomes are stored in the Curriculum Inventory Management system. Throughout this project, the Curriculum Management team works with colleges and academic units, providing data to support a smooth and effective review process for faculty.

Improving Learning Outcomes. During the two years of Core Education implementation, more than 400 courses and all undergraduate programs were revised to incorporate Core Education requirements, and learning outcomes were revised and reviewed for all of those proposals. The discussions prompted by the CLO project, changes related to Core Education, and high levels of engagement with student learning assessment have brought learning outcomes to the forefront of curricular conversations among faculty and administrators. As observed by academic affairs staff during Faculty Senate committee meetings, such as the Curriculum Council and the Core Education Committee, the focus on learning outcomes has led to greater awareness of and compliance with university policies regarding learning outcomes, resulting in greater clarity, effectiveness, and accountability with articulation, pedagogical use, and assessment of learning outcomes.


[bookmark: _Toc216882626]1.C.4 The institution’s admission and completion or graduation requirements are clearly defined, widely published, and easily accessible to students and the public.

ADMISSION REQUIREMENTS
Undergraduate Admissions. The Undergraduate Admissions website offers comprehensive admissions information with specific links for first-time, transfer, and international students. (Graduate students are directed to a separate website described below.) Admission requirements are described in clear, accessible language, and drop-down menus provide detailed information on high school requirements, non-U.S. citizen requirements, academic documents — including transcripts — required for admission, and links to the Beaver Basecamp portal to track the status of an application. 

The Undergraduate Admissions website is also a hub for all related admissions information and links to pages for nondegree students, postbaccalaureate students, students seeking certificates, and students interested in Degree Partnership Programs. Information tailored to parents and families as well as high school counselors is also provided. Admission deadlines for categories of students and all terms are also available and easily accessible. 

The Academic Catalog presents another route for students and the public to find admission information and requirements. The catalog integrates Admissions website links and directs students to application processes and other relevant information. Similarly, the Admissions website contains links to the catalog and to websites for academic units where specific information about program requirements, completion timelines, and four-year degree plans can be found. 

Graduate Admissions. In March 2025, the Graduate School transitioned to the Office of Graduate Education. With this change, the administrative functions for graduate admissions moved to the Division of Enrollment Management. The admissions move capitalizes on the deep expertise of Slate, the admissions customer relationship management system, within the Division of Enrollment Management. Since early 2024, the university has been transitioning graduate applications from a homegrown system to Slate.

The central graduate admissions website, as well as the websites for each graduate program, include requirements for admission to graduate programs at OSU. Graduate program websites provide additional details about program requirements, learning outcomes, faculty, and career paths. 

COMPLETION REQUIREMENTS
The Programs section of the Academic Catalog lists undergraduate and graduate majors, minors, options, and certificates, including all requirements for completing the program, information about the locations where the program is offered, the program’s learning outcomes, and for undergraduate majors, sample degree plans. Graduate students often have individualized programs and degree completion requirements. The graduate student handbooks for each program include this information.

The websites of colleges, academic units, and programs also serve as excellent resources for students and the public to find more in-depth information about each program and how it operates. In addition to graduation requirements, which are often available through a link to the Academic Catalog, programs typically include valuable information about the faculty, facilities, engaged learning opportunities, and career paths. 

Undergraduate Degrees. Academic Regulation 25, published in the Academic Catalog, states the minimum requirements for all baccalaureate degrees. AR 25 delineates the requirements for general education, minimum credits, world language requirement, distinctions between BA and BS degree requirements, GPA, residency, and verification of specific requirements of the major college. 

Undergraduate students can also access a personalized degree audit that outlines the requirements of their declared degree program and their progress toward completing them because the degree will be awarded automatically upon completion of the final requirement in their program. Students are required to meet with an academic advisor at least once a year, and some colleges require students to meet with their academic advisor quarterly.

To ensure students understand the impact of changing degrees or majors, program change protocols are only initiated by academic advisors who meet with a student before submitting the change request. This allows the student and advisor to run a “What If” audit to see which degree requirements in the new major have already been met and which requirements remain, should the student decide to proceed with the change.

As students near the 90% completion mark, per their degree audit, the Office of the Registrar begins to communicate with them and their academic advisor about degree candidacy, completion, and conferral processes. The Academic Catalog, the degree audit, and academic advising protocols are all designed to provide transparency about graduation requirements.

Graduate and Professional Degrees. The Faculty Senate Graduate Council governs the requirements for completing graduate programs. The Office of Graduate Education website publishes that information by degree type, such as master’s or doctoral degrees. The website lists minimum credits, time limits for completion, information on continuous enrollment, GPA, and other requirements for completing the degree. Information is sent to students and faculty each term and is also available in the Academic Catalog.

Each graduate program’s website provides contextualized and comprehensive information, including details on major professors and links to specific graduate handbooks that outline program-specific completion requirements. 

All graduate students must complete a program of study listing the courses the student plans to take, as well as the student’s graduate committee members, whether the degree is a thesis or non-thesis, and additional details if the student is completing an option or minor. The program of study is signed by all committee members and then filed with the Office of Graduate Education. At the end of the student’s academic journey, this program of study is compared to the student’s academic transcript as part of the degree audit process.

Certificates. Essential requirements for completing certificates are described in Academic Regulation 32 (Undergraduate Standalone Certificates), Academic Regulation 27 (Postbaccalaureate Certificates), and through the Graduate Program Policies found in the Academic Catalog. The catalog also provides details for all certificates, including available locations, learning outcomes, and course requirements.


[bookmark: _Hlk205986534][bookmark: _Toc216882627]1.C.5 The institution engages in an effective system of assessment to evaluate the quality of learning in its programs. The institution recognizes the central role of faculty to establish curricula, assess student learning, and improve instructional programs.

ASSESSMENT OF STUDENT LEARNING
Oregon State has implemented a systematic, faculty-driven approach to assessment that evaluates and strengthens the quality of student learning across its academic offerings. Faculty leverage their individual and collective disciplinary expertise to design curricula, establish program-level learning outcomes, and conduct assessments that support the continuous improvement of instruction.

The primary mechanisms for evaluating student learning at OSU are the annual assessment of program-level learning outcomes described in this section and the periodic assessment of institutional learning outcomes discussed in Standard 1.C.6. Together, these practices ensure that faculty play a central role in creating universitywide improvements in student learning.

Program Assessment. Academic programs develop their own assessment plans within the parameters established by the university assessment team. As discussed in Standards 1.C.1 – 1.C.3, at a program’s inception or revision, faculty define learning outcomes aligned with institutional priorities, discipline-specific competencies, and when applicable, criteria established by accrediting bodies and professional societies. In addition to any program-specific learning outcomes, all master’s and doctoral programs must include and annually assess three specific institutional graduate learning outcomes approved by the Faculty Senate. 

Program-level assessment relies on direct measures of student learning, such as exams, term papers, projects, or theses, alongside clearly defined benchmarks for student and program achievement. Faculty systematically collect and analyze student performance data to identify strengths and opportunities for curricular and pedagogical enhancement. For example, in the College of Engineering, assessment findings prompted faculty to revise graduate ethics coursework, clarifying assignment expectations and updating grading rubrics to better align with learning outcomes. These changes led to more consistent student performance and deeper engagement with ethical decision-making, illustrating how assessment informs faculty-led, evidence-based improvements. 

Centralized Support and Review. The university assessment team provides centralized support through web-based resources, quarterly workshops, professional development, and individualized guidance, which enable program faculty to implement data-driven planning and development. All undergraduate and graduate programs submit annual assessment reports focused on program-level student learning. Each academic program designates a faculty assessment lead responsible for coordinating assessment activities, submitting reports, and serving as a liaison with the university team. Through participation in workshops, targeted communications, and a Canvas-based assessment course, assessment leads receive comprehensive guidance and resources to support their work. 

Annual assessment reports are reviewed by the university assessment team using a detailed rubric to evaluate all programs on consistent criteria. Undergraduate programs are also assessed on curriculum mapping, and all programs offered across multiple campuses or modalities, including at OSU-Cascades and via Ecampus, are scored on their efforts to track student learning across locations and modalities. Each program receives a scored rubric with narrative feedback, and associate deans receive both individual and college-aggregated program results to guide and support follow-up conversations about improvement. 

Feedback from these reviews informs targeted support and training. Targeted areas include writing measurable learning outcomes, selecting direct assessment methods, setting benchmarks, collecting and analyzing data, engaging faculty in assessment activities, and applying results to curricular and pedagogical improvements.

Revisions to reporting timelines and the evaluation rubric have strengthened the rigor and utility of program assessment. Accordingly, some gaps in the data shown in the graphs below reflect these procedural changes rather than missing information. In 2022, the report submission deadline shifted from spring to fall, resulting in two years of assessment data being reported in 2023. In 2024, one rubric category was split into two — distinguishing between direct assessment methods and benchmarks — and a new category was added to ensure that each program’s learning outcomes align with those published in the catalog. 

[bookmark: _Hlk207695916]The current assessment rubric includes the following categories (Figures 1.C.5.1 and 1.C.5.2):
A. Outcomes are specific and measurable.
B. Outcomes match the Academic Catalog.
C. Program outcomes are mapped to the curriculum (not assessed for graduate programs).
D. Each program outcome has direct assessment methods.
E. Outcomes have appropriate benchmarks.
F. Data is collected systematically.
G. Data is analyzed to provide a basis for continuous improvement.
H. Assessment activities lead to changes designed to improve student learning. The timeline for implementation is detailed.
I. Assessment processes are reflected upon and improved.
J. Faculty are engaged in assessment activities.

Programs offered across multiple campuses or modalities are also evaluated on these factors (Figures 1.C.5.3 and 1.C.5.4):
K. Assessment outcomes and benchmarks are consistent or equivalent across multiple campuses and modalities.
L. Assessment data are tracked and reported across locations and modalities.

Achievement levels and rubric scores are identified as the following (Figures 1.C.5.5 and 1.C.5.6):
Beginning = 1
Developing = 2
Established = 3
Robust = 4



Figure 1.C.5.1
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Multicampus and Ecampus Assessment Results. Programs offered across multiple campuses or modalities are evaluated on their ability to track student learning and demonstrate comparable achievement levels across locations and modalities. This approach allows faculty to identify location- or modality-specific patterns and target improvements where needed. The figures below present results for these programs, referring to categories K and L from the list above, showing how they maintain consistent outcomes and benchmarks while tracking student learning across locations and modalities.

	Figure 1.C.5.3
[image: ]
	Figure 1.C.5.4
[image: ]



Trends in Program-Level Learning Outcomes. Between 2021 and 2025, undergraduate program scores increased from 3.2 “Established” to 3.5 “Robust,” while graduate program scores rose from 2.34 “Developing” to 3.21 “Established.” These gains reflect both faculty-driven efforts and support from the university assessment team, including rubric development seminars, targeted outreach to assessment leads, and workshops addressing areas for improvement.
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FACULTY ENGAGEMENT IN ASSESSMENT
Faculty use assessment findings to guide pedagogical strategies, refine program learning outcomes, and develop curricula. Changes to learning outcomes or substantive curricular design are submitted for institutional review via the Curriculum Inventory Management system. Program faculty share and discuss assessment results in committee meetings, work groups, retreats, and all-faculty meetings, promoting collaborative insights and instructional improvements. At the unit level, faculty analyze student performance data, identify trends, and implement strategies to address areas of concern. This faculty-driven approach supports a culture of continuous improvement centered on student success.


[bookmark: _Toc216882628]1.C.6 Consistent with its mission, the institution establishes and assesses, across all associate and bachelor level programs or within a General Education curriculum, institutional learning outcomes and/or core competencies. Examples of such learning outcomes and competencies include, but are not limited to, effective communication skills, global awareness, cultural sensitivity, scientific and quantitative reasoning, critical analysis and logical thinking, problem solving, and/or information literacy. 

INSTITUTIONAL LEARNING OUTCOMES 
Oregon State’s mission-driven commitment to high-quality education is reflected in its development and assessment of institutional learning outcomes. The three graduate-level institutional learning outcomes, approved by the Faculty Senate, are assessed annually by all graduate programs (see Standard 1.C.5). Undergraduate institutional learning outcomes are embedded within the 14 categories of Core Education, OSU’s new general education curriculum. These categories are:
1. [bookmark: _Hlk207101843]Arts & Humanities: General
2. Arts & Humanities: Global
3. Beyond OSU: Career Integration
4. Communication, Media, and Society
5. Difference, Power, and Oppression: Foundations
6. Difference, Power, and Oppression: Advanced
7. Quantitative Literacy and Analysis
8. Scientific Inquiry and Analysis
9. Seeking Solutions
10. Social Science
11. Transitions
12. Writing: Foundations
13. Writing: Elevation
14. Writing Intensive Courses

Together, these Core Education categories cultivate broad student learning and skills in areas such as written and oral communication, quantitative and scientific reasoning, cultural awareness, global engagement, critical and logical thinking, problem solving, and information literacy. Each of the 14 categories includes two to four Category-Specific Learning Outcomes, which collectively function as OSU’s undergraduate institutional learning outcomes. As described below, the CSLO are centrally assessed on a multiyear cycle.

DEVELOPMENT OF UNDERGRADUATE INSTITUTIONAL LEARNING OUTCOMES
The Core Education Category-Specific Learning Outcomes were developed by faculty work groups, drawing on their teaching experience in the former Baccalaureate Core curriculum and their expertise in the new category areas. With support from assessment staff and faculty mentors, these groups created the Learning Outcomes, Criteria, and Rationale for each category. All learning outcomes were reviewed and approved by the Faculty Senate, ensuring broad support across the university community. 

Launched in Summer 2025, the Core Education curriculum provides a cohesive and intentional approach to general education for all undergraduates. The curriculum was shaped through a collaborative, mission-driven reform process that engaged faculty, students, administrators, employers, alumni, and community college partners. Oversight rests with the Faculty Senate Core Education Committee, which develops strategy, sets policy, reviews existing courses, and approves new courses for inclusion in the curriculum.

ASSESSMENT OF THE BACCALAUREATE CORE 
Prior to the launch of Core Education, the Baccalaureate Core curriculum provided the framework for general education, and the Baccalaureate Core learning outcomes were assessed at the course level in accordance with the previous NWCCU standards. Faculty teaching Baccalaureate Core courses were required to state the relevant learning outcomes in their syllabi and show how course content and instructional activities supported those outcomes. Direct assessment methods, such as assignments, quizzes, exams, and other measures, were mapped to each outcome, typically using tables or matrices. The Baccalaureate Core Committee periodically reviewed courses to ensure alignment with category criteria and to verify that learning outcomes were clearly defined, taught by qualified faculty, and assessable. Although these assessments were conducted at the course level rather than aggregated across the institution, they provided a foundation for faculty engagement that informed the subsequent development of Core Education.

ASSESSMENT OF UNDERGRADUATE INSTITUTIONAL LEARNING OUTCOMES
[bookmark: _Hlk207103147]Assessment of Core Education’s Category-Specific Learning Outcomes began with the launch of Core Education. CSLO assessment is conducted on a multiyear cycle that guides the collection, evaluation, and reporting of student learning data across all Core Education categories. The new structure, centered on CSLO, enables OSU to tell a more comprehensive and meaningful story about what students learn through Core Education.

Institutional student learning data are drawn from representative samples of Essential Assignments submitted by students in Core Education courses. Faculty identify one or more Essential Assignments that align with the CSLO. To support this process, all faculty teaching Core Education courses complete the Teaching in Core Education training module through the OSU Center for Teaching and Learning. This training module includes guidance on designing and assessing Essential Assignments to align with CSLO and criteria.

Table 1.C.6.1 illustrates the planned five-year cycle for collecting and analyzing data across Core Education categories. Anonymized samples of student work will be collected from designated categories each year and evaluated the following year by faculty assessment fellows. The fellows, selected through an application process for faculty with teaching experience and disciplinary expertise in the category, will receive training in the use of category-specific rubrics to evaluate student learning. Their reviews will result in aggregated, universitywide data on student achievement of the institutional learning outcomes. The Core Education Committee will review the findings and subsequently share them with the broader OSU community. 



Table 1.C.6.1
	
	Data Collection

	
	AY26
	AY27
	AY28
	AY29
	AY30

	Core Education Categories
	· Arts & Humanities
· Difference, Power & Oppression
· Transitions
	· Quantitative Literacy & Analysis
· Social Science
	· Scientific Inquiry & Analysis
· Seeking Solutions
	· Writing Foundations
· Writing Elevation
	· Beyond OSU
· Communication, Media & Society
· Writing Intensive Courses

	
	Data Analysis

	
	AY27
	AY28
	AY29
	AY30
	AY31

	Core Education Categories
	· Arts & Humanities
· Difference, Power & Oppression
· Transitions
	· Quantitative Literacy & Analysis
· Social Science
	· Scientific Inquiry & Analysis
· Seeking Solutions
	· Writing Foundations
· Writing Elevation
	· Beyond OSU
· Communication, Media & Society
· Writing Intensive Courses



Each year, following the Core Education Committee’s review of assessment data for that year’s categories, faculty who teach in those categories will be invited to attend category retreats. At these retreats, faculty receive summary reports of student learning data for their respective categories and participate in structured discussions to analyze findings, identify key strengths, and develop recommendations for improvement. Whether the recommendations are structural, curricular, or pedagogical, the appropriate academic or administrative units ensure that recommendations are implemented in a timely and coordinated manner before the next cycle of assessment. For example, if faculty determined that more professional development is needed for instructors in a certain category, the Center for Teaching and Learning would develop workshops and programs to address that need. 

This structured, cyclical approach closes the loop essential to a full-cycle assessment model, ensuring that data-informed reflection leads to meaningful change and that continuous, mission-driven improvement in student learning outcomes remains at the heart of Core Education at OSU (Figure 1.C.6.1). 




Figure 1.C.6.1
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[bookmark: _Toc216882629]1.C.7 The institution uses the results of its assessment efforts to inform academic and learning-support planning and practices to continuously improve student learning outcomes.

INSTITUTIONAL APPLICATION OF ASSESSMENT RESULTS
As described in Standard 1.C.5, the assessment of program-level learning outcomes is a faculty-led process designed to promote student success and drive continuous improvement in teaching and learning. Each program’s annual assessment report is centrally evaluated, including scoring focused on how effectively the program uses assessment results to improve student learning. Annual assessment data flows from the programs to college leadership and ultimately to university leadership as part of OSU’s biennial Academic Unit Assessment. Led by the provost’s office, Academic Unit Assessment is a data-driven review of all 11 academic colleges, the Office of Graduate Education, the Honors College, and OSU-Cascades. The goal of AUA is to guide unit and university leadership toward continuous improvement and excellence. (See Standard 1.B.1 for more discussion of AUA.)

CLOSING THE LOOP
Results from student learning assessment are used at both the program and institutional levels to identify strengths and opportunities for improvement. When gaps in student learning are identified, faculty and staff make evidence-based adjustments to course content, instruction, and curricula. Complementing these efforts, undergraduate and graduate learning support services are continuously refined through targeted interventions to ensure that all students receive guidance and resources aligned with institutional goals. 

CONTINUOUS IMPROVEMENT IN ACADEMIC PROGRAMS
The following program-level examples demonstrate how assessment findings lead to meaningful curricular and instructional changes that enhance student learning and equity.

College of Science. Faculty in the biochemistry and biophysics undergraduate major set a goal for OSU students to achieve proficiency and mastery equal to or above the national average for the American Society for Biochemistry and Molecular Biology exam. After reviewing the exam results, program faculty formed working groups to revise the curriculum and better support student learning. The biophysics team identified the need for students to receive more hands-on training and redesigned the BB 481/482/483 series to align content and pedagogical strategies across different course sections and labs, ensuring consistent student achievement expectations and scaffolded learning. To accomplish this work, faculty organized into three instructional teams: one for the laboratory courses, one for the core biochemistry series, and one for the biophysics series. These teams collaborated to coordinate course design, reduce unnecessary overlap to make space for more hands-on training and advanced applications, and ensure that students encounter a clear progression of increasingly complex material. 

Student learning is also supported by the college’s Learning Assistant Program, which embeds trained undergraduates into classes to facilitate active learning, as well as supplemental instruction tables, discipline-specific tutoring centers, and the Science Success Center. Together with robust undergraduate research and paid summer internship opportunities, these resources provide multiple pathways for students to deepen their learning and prepare for future careers. 

College of Agricultural Sciences. The director of the sustainability undergraduate double degree has used the assessment process to bring program faculty from multiple campuses and modalities together in support of student learning. The results of annual assessments are used to drive faculty discussions about effective teaching for student success. After seeing discrepancies in assessment results across campuses and modalities, all faculty teaching courses in the program in Corvallis, at OSU-Cascades, through Ecampus, and in hybrid courses came together to develop a common rubric to assess one of the program learning outcomes. Forming their own community of practice around assessment, program faculty mapped the program learning outcomes and core course content to UNESCO’s internationally recognized key sustainability competencies, ensuring that students progressively develop these competencies throughout their program of study. 

College of Engineering. Faculty in the civil engineering graduate program have used assessment data to refine their curriculum and improve student success. Analysis of exam performance on qualifying, preliminary, and final defenses revealed that students struggled most with research communication skills, including clarity of writing, synthesis of literature reviews, and articulation of research development. In response, faculty created a newly required spring seminar course. Beginning in 2025, this graded, three-credit course provides structured instruction on writing, communication, literature reviews, and research development, ensuring students are better prepared for major milestones in their programs. The seminar will integrate assessment data each year to refine instruction and target specific skill areas where students need additional support.

College of Liberal Arts (History). In response to identified gaps in student skills, faculty in the history graduate program redesigned the HST 599 seminars to focus on field studies, providing students with hands-on experience in historical research methods and analysis. Assessment results also suggested that students needed more structured support in archival research and primary source analysis, leading faculty to integrate these topics into required courses rather than offering them as standalone workshops. Also, in response to these results, program faculty encourage students to use learning support services, including the Graduate Writing Center. 

College of Liberal Arts (Spanish). Assessment data for the undergraduate Spanish major revealed that the cultural competency outcome did not fully reflect the diverse backgrounds of heritage Spanish speakers. In response, faculty revised the outcome language to be more inclusive and refined assessment questions to better capture students’ cultural understanding. These adjustments increased student engagement and resulted in more insightful responses to the revised assessment questions.

The program also made significant changes to address an achievement gap between its Corvallis-based and Ecampus students. Assessment findings showed that on-campus students who received iterative feedback on drafts of their written work performed at a higher level than their Ecampus peers. In response, the faculty revised the Ecampus course structure to include two draft submissions before the final essay, aligning with the on-campus model. The results of this change afforded students more opportunities for formative feedback, leading to improved performance in writing structure, audience adaptation, and overall communication effectiveness.

College of Health. As part of implementing the Doctor of Physical Therapy program at OSU-Cascades, great care was taken to meet and exceed the standards for the physical therapy licensing exam. When the program launched in 2021, the focus was steadfast. As a result, the program has achieved significant success with its first cohort of completers, with 96% of graduates passing the National Physical Therapy Exam on their first attempt. This achievement exceeds a benchmark of seven of the nation’s top 10 DPT programs, including Duke, the University of Southern California, and Northwestern.
[bookmark: _Hlk204782551]
CONTINUOUS IMPROVEMENT IN INSTITUTIONAL LEARNING SUPPORT SERVICES
The following examples demonstrate how ongoing assessment drives targeted improvements that lead to greater student success through student-support services across the university.

[bookmark: _Hlk206680308]Undergraduate. The Academic Success Center leverages multiple student learning assessments to continually refine and enhance institutional support services. By analyzing placement tests, readiness quizzes, and student surveys, the ASC ensures that key student learning support programs, such as supplemental instruction and academic support courses, are both responsive and effective. Placement tests in subjects such as math and English help the ASC match students with appropriate curricular support, facilitating timely progress and reducing unnecessary course repetitions. 

The ASC also uses course-specific data, such as DFW grades, to adjust the provision of supplemental instruction. Notably, students who attend four or more SI sessions typically achieve higher average course grades and lower DFW rates than nonparticipants. Similarly, ALS 116: Academic Success, a two-credit course focusing on study techniques and academic strategies, has demonstrated positive outcomes. In AY24, students enrolled in ALS 116 who were not in good academic standing prior to enrollment achieved an average GPA increase of 1.06 during the term.

Other readiness assessments, covering areas such as financial and psychosocial preparedness, are integral to bridge programming and address specific student needs during critical transition periods. In addition, insights from instruments such as the Fall Student Experience Survey, the National Survey of Student Engagement, and climate surveys inform staff training and service delivery. For example, survey data indicating students often lack awareness of available resources prompted the ASC to initiate multiple interventions to improve support and communication. Subsequent Fall Student Experience surveys will measure the impact of these efforts and guide future strategies to enhance student navigation of resources.

[bookmark: _Hlk204782661]Graduate. The Office of Graduate Education systematically collects and analyzes student data to enhance its academic and support services. Data on GPA, academic progress, and time-to-degree are closely monitored, enabling targeted interventions in programs where students may require additional support and ensuring that resources are strategically allocated. Upon degree completion, each student receives an exit survey that captures critical insights into graduate student experiences, including preparedness, satisfaction with advising, and professional development opportunities. After streamlining the survey, the Office of Graduate Education has seen response rates increase to 32.5%, enabling more data-informed decisions. 

In response to these data, the Office of Graduate Education has developed and adjusted key learning support initiatives. Courses such as GRAD 520: Responsible Conduct of Research and GRAD 522: Preparing an IRB Submission provide essential training across programs, filling a critical gap for smaller graduate programs. These courses are routinely updated to align with NIH and NSF research standards and are included in the annual institutional student learning outcomes assessment. Supplemental learning support services, such as the Graduate Writing Center, are regularly assessed to track student engagement and effectiveness, and their utilization rates are included in quarterly and annual reports. Regular communication through newsletters and focused digital outreach helps graduate students stay informed about available support services, reinforcing a data-driven approach to student success.

Ecampus. OSU’s Ecampus tailors its support services for online learners. Recognizing the unique challenges faced by distance students, Ecampus developed Success Coaching to address onboarding and persistence challenges such as work-life balance and time management, both of which are common barriers for this student population. Two dedicated Success Navigators also help students transition into Ecampus by proactively removing barriers during onboarding. The Student Services team was established as a centralized, one-stop resource to help students navigate OSU systems and access the support they need. Feedback from Ecampus students suggested that traditional career services felt geared toward on-campus undergraduates preparing for entry-level positions. In response, Ecampus launched the Career Hub, offering nationwide job postings and career development resources tailored to adult learners and those advancing in their careers.

To further promote academic success, Ecampus offers online tutoring through Brainfuse, writing assistance via the Online Writing Suite, and learning tools such as The Learning Corner. Program-specific support has also been developed in response to emerging needs, such as in-house tutoring for computer science students, which offers a trusted alternative to external help sites and enhance instruction. Shaped by continuous assessment and student feedback, Ecampus learners receive comprehensive, accessible, and targeted support throughout their academic journey. 


[bookmark: _Toc216882630]1.C.8 Transfer credit and credit for prior learning is accepted according to clearly defined, widely published, and easily accessible policies that provide adequate safeguards to ensure academic quality. In accepting transfer credit, the receiving institution ensures that such credit accepted is appropriate for its programs and comparable in nature, content, academic rigor, and quality.

TRANSFER CREDIT
Courses are accepted for transfer according to OSU policies and regulations. Undergraduate courses are transferred according to Academic Regulations 2 and 3, credits for graduate programs are outlined in OSU Graduate Programs Policies. The university supports and complies with the state of Oregon’s Common Course Numbering initiative, which guarantees students receive credit when they transfer between public institutions in Oregon by aligning commonly transferred, lower-division coursework to have consistent course numbers, credits, and content. These courses are assigned a “Z” as a course number suffix to make them apparent to students as Common Courses across Oregon. OSU’s professional programs have established transfer policies for programs in the colleges of Veterinary Medicine and Pharmacy. OSU’s Doctor of Physical Therapy program does not admit transfer students at this time.

Undergraduate. OSU’s Office of Undergraduate Admissions hosts several transfer credit tools to ensure transparency and facilitate course planning for prospective and admitted students. These tools, housed at the Transfer Credit Central website, include: 
A transfer course search tool.
A transcript reader tool that uses optical character recognition technology to intake a transcript and provides an unofficial transfer credit evaluation. 
Transfer Equivalency Self-Service, a degree audit tool that shows how specific transfer courses fulfill degree requirements for specific OSU majors. 
Major-specific transfer guides for each of the 17 community colleges in Oregon.

The Office of the Registrar’s Course Articulation Team, housed in Academic Affairs, works closely with faculty to determine undergraduate course articulations and regularly references the Joint Statement on the Transfer and Award of Credit published by AACRAO, CHEA, and ACE. The Course Articulation Team also use the following OSU policies to guide this work: Articulation of Courses, Upper- and Lower-Division Courses, and Core Education Transfer Course Articulation.

Graduate. For graduate programs, transfer credits are evaluated to ensure they are comparable in nature, content, academic rigor, and quality, and they fall into two categories:
Internal transfer credits. These credits are from courses completed at OSU prior to full admission to the certificate or degree to which they will be applied. Internal transfer credits may be earned in nondegree graduate status, undergraduate, or postbaccalaureate status in the Accelerated Master’s Platform or while the student is enrolled in a certificate or degree other than the one to which the student wants to apply these credits.
External transfer credits. These are credits from graduate coursework completed at institutions other than OSU and are considered external transfer credits. At a minimum, they must meet these criteria:
Credits must come from regionally accredited institutions or from institutions outside the U.S. that are equivalently recognized. 
· Additional requirements exist for international transfer credits.
Courses must be graduate-level.
Grades for these courses must be a B-minus or better.

[bookmark: _Hlk207706324][bookmark: _Hlk207706696]CREDIT FOR PRIOR LEARNING
The Office of Undergraduate Admissions website also outlines information about credit for prior learning programs, including Advanced Placement, International Baccalaureate, College Level Examination Program, and military credit as recommended by the American Council on Education. Additionally, internally assessed credit for prior learning through a challenge exam is governed by Academic Regulation 23 and published in the Academic Catalog. OSU works hard to follow as many aspects of the state’s CPL standards as possible and carefully abides by the state’s AP/IB Statewide Course Credit Policy. 

In 2024, an OSU work group was convened to explore opportunities and make recommendations regarding CPL for OSU students. The work group’s final report, dated May 1, 2025, included several recommendations for improvement to OSU’s CPL offerings, including:
Form a committee to oversee both short- and long-term CPL projects.
Update and centralize OSU’s CPL policies.
Develop a single hub for all CPL-related policies, procedures, and resources for faculty, students, and staff.
Design and offer workshops and resources outlining current CPL offerings at OSU and long-term pilot projects.
Improve the process for awarding military credit by providing direct articulations when appropriate, instead of general elective credit.
Launch a small-scale portfolio pilot program.
Launch an industry certification articulation pilot program.
Develop policy on the transfer of CPL assessed at other institutions (i.e., transfer of challenge exams).

Through the formation of OSU’s Credit for Prior Learning Committee in fall 2025, and by advancing these recommendations, OSU plans to scale up its CPL offerings so the university can operate using equitable, high-impact CPL practices that better serve the evolving needs of learners.


[bookmark: _Toc216882631]1.C.9 The institution’s graduate programs are consistent with its mission, are in keeping with the expectations of its respective disciplines and professions, and are described through nomenclature that is appropriate to the levels of graduate and professional degrees offered. The graduate programs differ from undergraduate programs by requiring, among other things, greater: depth of study; demands on student intellectual or creative capacities; knowledge of the literature of the field; and ongoing student engagement in research, scholarship, creative expression, and/or relevant professional practice.

MISSION ALIGNMENT
Graduate programs advance Oregon State’s mission of teaching, research, and outreach by preparing graduates of master’s, doctoral, and professional programs to contribute meaningfully to the content of their fields, to serve the people of Oregon and the world through developing innovative solutions for today’s complex problems, to increase positive economic impact, and to continue to advance the production and dissemination of knowledge. 

Many newly developed graduate programs support the research goals of PWS, and a growing number are interdisciplinary in nature. For example, the Master of Public Health program draws on epidemiology, statistics, and other disciplines to understand health disparities, global health, and health policy, or to support transdisciplinary research. 

DISCIPLINARY AND PROFESSIONAL ALIGNMENT
Graduate program faculty are responsible for developing and updating curricula that align with their areas of expertise. All new graduate programs go through a rigorous internal and external review process in which, among other considerations, adherence to the university’s mission, benchmarking with comparable programs at peer institutions, and public-facing descriptions are required components. The external review includes participation from a minimum of three qualified professionals in the specific field/discipline of the proposed program. 
 
During the review process, the combination of input from internal faculty and external disciplinary experts results in programs that are developed to align with disciplinary standards and described through appropriate disciplinary nomenclature. Changes to any graduate program must go through a thorough review process involving multiple academic and administrative units, including the Faculty Senate Graduate Council and Curriculum Council, to ensure it remains aligned with the OSU mission and expectations of graduate education and credentialing. 

Following the annual graduate learning outcomes assessment (see Standard 1.C.5), program faculty reflect on and adjust the curricula to ensure effective strategies and approaches to student learning and achievement. This annual process also provides faculty the opportunity to affirm and update programs with respect to disciplinary developments and advances. There is a reciprocal relationship between many programs and their related professional industry. Programs partner with advisory boards to better understand workforce needs, create meaningful internship and employment opportunities, and build connections that support faculty research and outreach. These partnerships are mutually rewarding, as board members also benefit from close ties to the university community, its expertise, and its resources. 

GRADUATE PROGRAMS ARE DISTINCT FROM UNDERGRADUATE PROGRAMS 
Distinctions between graduate and undergraduate programs highlight fundamental differences between levels of academic study. Undergraduate programs emphasize students learning and developing expertise in existing bodies of disciplinary knowledge and skills. Graduate programs must all meet the universitywide graduate program learning outcomes (see Standard 1.C.5). Graduate programs culminating in a thesis expect students to move disciplines forward through innovative intellectual work, research, or creative pursuits that may be narrowly and deeply focused within a field of study or may expand the boundaries of a field by moving into interdisciplinary or transdisciplinary topics. Graduate programs that are not thesis-based still require mastery of subject matter at a level beyond what is expected of undergraduate students. Program learning outcomes in programs that are not thesis-based are typically assessed through a final project evaluated by a committee or through an alternative summative assessment, such as a capstone project within a course. 

Undergraduate programs require students to follow a course-based program of study. The scaffolded nature of courses in programs ensures that the complexity of the content and expectations for intellectual and cognitive engagement build throughout the undergraduate program. In contrast, graduate programs often begin with coursework in the field of study, but many graduate students complete less structured coursework and more independent reading, research, and study that culminate in a special project or thesis. (The structure of coursework in programs, including distinctions between undergraduate and graduate courses, is discussed in Standards 1.C.1 – 1.C.3.).

The differences in program structure challenge graduate students and place greater demands on their intellectual and creative capacities. Regarding students’ knowledge of literature in the field, undergraduates typically complete assigned readings and often focus their studies on foundational ideas in their discipline. Graduate students must have a thorough knowledge of foundational literature, but most are also expected to be informed about current issues and arguments and, in many cases, to compare contemporary theories and content against established ones. 

The intensity of ongoing graduate-level engagement in research, scholarship, creative expression, and professional practices exceeds what is expected of undergraduates. This intensity is further evident in the different approaches to examinations and the creation/development of individual projects in the programs. 

Undergraduate courses typically include final projects or exams, while doctoral programs often include high-stakes examinations outside of coursework. The preliminary oral examination, conducted by a student’s doctoral committee, takes place near the completion of the student’s coursework. The exam assesses the student’s knowledge of their major and minor subjects and may also cover the student’s proposed research topic. The final doctoral examination, which for Ph.D. programs includes oral and written components, must be passed toward the completion of all work required by the program.

While undergraduate programs may include a capstone project or other signature work in the final academic terms, in graduate programs, students focus on a culminating project, which may be identified early in their program of study. Developing and completing that project is the emphasis of the program. M.A. and M.S. programs require that students write a thesis or complete a project, and doctoral programs require students to write a thesis embodying the results of research and demonstrating originality and ability in independent investigation. The doctoral thesis must highlight the candidate’s contribution to the knowledge base of the field created from their own investigation, show a mastery of the literature of the subject, and be written in creditable literary form.



[bookmark: _Toc216882632]MISSION SPOTLIGHT #3
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[bookmark: _Toc216882633]STUDENT ACHIEVEMENT

[bookmark: _Toc216882634]1.D.1 Consistent with its mission, the institution recruits and admits students with the potential to benefit from its educational programs. It orients students to ensure they understand the requirements related to their programs of study and receive timely, useful, and accurate information and advice about relevant academic requirements, including graduation and transfer policies.

RECRUITING AND ADMITTING
University Level. Oregon State’s mission includes access and outreach. Students from Oregon, the region, across the nation, and around the world can benefit from an OSU education, and OSU benefits from having this diverse student population. Beyond geographic considerations, OSU’s access mission includes students who may have faced barriers to success in higher education, so recruitment and admissions efforts seek to attract students broadly from a wide variety of backgrounds and experiences. 

This access component of the mission aligns with a strong institutional commitment to student success. Predictive factors, such as high school GPA, are considered in the admissions process, but OSU’s priorities emphasize welcoming students and supporting them in meeting their educational goals. The “every student graduates” goal of PWS places student success as a strategic and ethical priority. Every student admitted to OSU has the potential to benefit from high-quality educational experiences, and the university views it as its responsibility to support their success.

Academic Colleges and Units: Undergraduate. Most colleges have staff with full- or part-time responsibilities focusing on student recruitment. The programs and outreach from the colleges include high school visits, college and community college fairs, social media outreach, and direct communication with prospective students via email, phone, or Zoom. Some units also hold recruitment fairs, have developed school district partnerships, or offer daily campus tours and precollege programing. Prospective students are invited to campus throughout the year to visit with faculty and current students and to participate in tours and presentations. 

Colleges and units coordinate with university recruitment and admissions efforts to take advantage of campus preview days, communicate information about scholarships and financial aid opportunities, and conduct outreach to off-campus groups such as 4-H and other precollege programs. There is also cross-unit collaboration among programs in similar fields, and many units use an open-door approach in which, despite the focus on their program, they aim to recruit students for OSU as a whole. 

Colleges and units regularly target their messaging to first-time students, transfer students, and students interested in Ecampus options. International undergraduate student recruitment is primarily the responsibility of INTO Oregon State University, a long-term public-private partnership responsible for international marketing, recruitment, and some student success supports.

Academic Colleges and Units: Graduate. The Division of Enrollment Management collaborates with colleges, units, and the Office of Graduate Education to provide recruitment materials and structural support. Graduate programs use a variety of recruitment methods, including direct communications that align with the highly individualized nature of graduate programs. Campus visits for prospective graduate students often include one-on-one meetings with program faculty, classroom and/or laboratory visits, and conversations with current graduate students. Targeted recruitment of graduate students often involves funding for specific research projects or teaching assistantships. Beyond the recruitment activities of DEM and the colleges, INTO OSU provides international graduate student recruitment support.

ORIENTATION
[bookmark: _Int_SdPVXfi5]Undergraduate: New Student Onboarding. Beginning in summer 2025, the university implemented a reenvisioned New Student Onboarding for undergraduate students. PWS identified launching a signature new student onboarding process as a key tactic to support "every student graduates,” and NSO provides holistic onboarding for both first-time and transfer students. NSO is required for all new-to-OSU students, including transfer students, who will be in-person at either Corvallis or OSU-Cascades, as well as for online students through Ecampus. The different campus locations and modalities vary slightly in implementation, as does the content for transfer students, and these locations and modalities have their own additional orientation activities. All students move through the same five steps of the NSO Sequence: Prepare, Activate, Launch, Connect, Engage. 

Participation and Evaluation. NSO employs an email and call campaign that encourages students at every step of the sequence. Outreach takes place almost weekly to support their progress through the sequence and ensure all students complete each step before fall term begins.

[bookmark: _Hlk208480865]Several stages of NSO incorporate methods of collecting feedback. Through online Prepare modules, students reflect on their learning throughout this portion of their NSO experience. In this reflection, students also mention unresolved questions they may have, and NSO organizers can then build additional content in future steps of the sequence to address these questions. At the end of a Launch orientation program, a short post-event survey collects immediate feedback, while a longer post-NSO survey captures their overall learning two to three weeks after attending. Similarly, for family and supporters, a short post-event survey at the end of Launch captures initial responses, then a longer post-NSO sequence survey captures other components of the family’s experience with NSO. Lastly, a survey designed for faculty and staff who participate in the Launch program gathers any additional feedback they themselves have or feedback that they heard from participants.

In addition, NSO partners with Academics for Student-Athletes, the Office of International Services, and INTO OSU, which supports international students. These groups support the onboarding processes for student-athletes and incoming international students. Both student groups complete the NSO sequence, while international students receive additional on-campus orientation programs when they arrive. 

Undergraduate Orientation in Colleges and Units. Additional orientation programs that occur within the academic colleges or units coordinate and align with NSO. These programs take the form of welcome events, student social gatherings, and other events designed to help new students get to know representatives of their college. Notable events include Donuts with the Dean in the College of Business, Cookies and Clubs in the College of Engineering, and a luncheon hosted by the College of Health, where new students meet faculty and returning students and also hear presentations about student organizations. Colleges encourage students to participate in these programs through regular, frequent communication and through incentives, including college- and program- branded swag such as T-shirts, which students are encouraged to wear at other orientation events. 

Graduate Orientation at the University. The Office of Graduate Education presents Grad Welcome Week events for new graduate students. These three days of events include a general graduate student orientation, an event targeting the needs of international graduate students, a resource fair, orientation to the library, and an orientation for teaching assistants. Preceding these events, an optional Graduate Summer Step program supports the acclimation and success of graduate students who identify with historically marginalized communities. 

Graduate Orientation in Schools, Departments, and Programs. To complement Grad Welcome Week, additional orientation events hosted by schools, departments, and programs extend into a graduate student’s first term. Because many of these events are mandatory, programs weave them into first-term seminar courses or set them up as online Canvas modules for students to complete outside of scheduled events. Some colleges also use preterm cohort-building events such as trips or research activities in the field. In many programs, new students enter every term, and ongoing orientation events are tailored to their needs. 


[bookmark: _Toc216882635]1.D.2 Consistent with its mission and in the context of and in comparison with regional and national peer institutions, the institution establishes and shares widely a set of indicators for student achievement including, but not limited to, persistence, completion, retention, and postgraduation success. Such indicators of student achievement should be disaggregated by race, ethnicity, age, gender, socioeconomic status, first-generation college student, and any other institutionally meaningful categories that may help promote student achievement and close barriers to academic excellence and success (equity gaps).

INDICATORS OF STUDENT ACHIEVEMENT
Oregon State’s commitments to student learning, student achievement, and continuous improvement require judicious attention to a collection of student achievement indicators. These indicators include degrees awarded, six-year graduation rates for FTFT students, four-year graduation rates for transfer students, retention rates for FTFT and transfer students, and admission and enrollment rates. When possible, these indicators are benchmarked against regional and national peers (see Standard 1.D.3) and disaggregated by multiple factors, including financial need, first-generation status, regulatory race, and binary gender, as well as by institutional factors such as campus, college, unit, or program.

These data are on the OSU Student Achievement and Mission Fulfillment Dashboard, which is publicly available and supports critical decision-making across the university. PWS carefully tracks these and other indicators to monitor progress on its goals, actions, and targets. Through Academic Unit Assessments (see Standard 1.B.1), college deans and administrators evaluate student achievement within their programs and allocate resources or implement corrective measures accordingly. These achievements look different between undergraduate and graduate programs. Undergraduate programs evaluate enrollment, first-year retention, six-year graduation rates, and program assessment scores, while graduate programs evaluate based on selectivity, enrollment, time to degree, and program assessment scores. 

CLOSING BARRIERS TO ACADEMIC EXCELLENCE AND SUCCESS
Oregon State’s commitment to equity and closing equity gaps, and its focus on inclusive excellence, are affirmed through student support programming that works continually to remove barriers and create equitable outcomes for all students. In Standard 2.G.1 of the PRFR report, more than 65 student support programs were identified that support students regardless of the barriers they may face. There are academic support programs and services that are universitywide, and there are discipline-focused tutoring and collaboration centers in the academic colleges. There are also experiential learning and career support programs; health, wellness, and life resources; and targeted inclusive excellence support programs and services through the university’s Educational Opportunities Program that serves students, such as first-generation students, through cohort programs and direct student support.

Diversity Action Plan. Oregon State’s Diversity Action Plan represents a strategic and universitywide commitment to advancing inclusive excellence, as emphasized in Prosperity Widely Shared. The DAP operationalizes comprehensive efforts to advance access, success, and belonging for all members of the university community across academic and administrative units. While PWS is comprehensive, the DAP focuses on OSU’s core commitment to inclusive excellence as its primary driver, guiding targeted interventions to improve student success, research impact, and community engagement. 
 
A key feature of the DAP is the use of disaggregated data across multiple dimensions to identify and address gaps in success outcomes. Several initiatives are specifically designed to leverage disaggregated data for advancing inclusive excellence. For example, the plan calls for routine breakdowns of retention, persistence, and graduation rates by race, ethnicity, first-generation status, and financial need, enabling the university to pinpoint disparities and direct resources where they are needed most. Courses with high DFW rates will be identified through disaggregated analysis and targeted for redesign to improve outcomes for all students. 

The DAP also prioritizes expanding academic interventions and experiential learning opportunities relevant to specific student communities, using detailed demographic data to ensure support effectively reaches students. Additionally, community climate assessments rely on disaggregated survey results to inform ongoing improvements in campus life. Through these initiatives, OSU uses granular data not only to identify student success gaps, but to guide and evaluate the effectiveness of interventions. 
 
Experiential Learning. Progress on closing achievement gaps requires a multifaceted approach, and a key strategy employed by Oregon State is to expand access to experiential learning for all students. The DAP also identifies this increased access as an essential tactic related to timely undergraduate completion. The following initiatives from academic colleges, other academic units, and academic support services, represent varied paths for expanding access to experiential learning.
The Office of Undergraduate Education is committed to equitable access to research experiences. Based on NSSE 2024 results, the office tracked engagement by gender and modality to better understand participation trends. OSU uses these data to identify participation gaps and inform outreach to underrepresented student groups. Additional pathways were developed for Ecampus and community college transfer students to connect with research mentors and projects aligned with their interests and schedules.
OSU’s study abroad program, OSU GO, increased scholarship opportunities for students, provided programs whose costs mirror or are less than the cost of attendance at OSU, promoted programs among underserved student groups, and provided one-on-one peer support to seek opportunities and funding.
In summer 2025, Marine and Coastal Opportunities initiated a core program for all coastal-based internships, serving nearly a dozen internship programs plus student employees in research labs. Professional development, orientations, lab and field safety trainings, educational excursions, and supportive student life resources were available to all interns, regardless of their host internship program or lab placement.
Community Engagement and Leadership increased meetings with academic advisors, student engagement coordinators in the colleges, and college associate deans overseeing student success. This engagement increased the number of students earning credit for participating in Beavs Serve and Alternative Break, as well as a revised civic engagement practicum course available to Honors College students.
In partnership with Core Education, the Career Development Center collaborated on the new Beyond OSU II category that requires participation in a career-related experience or activity. Activities that fall under this definition include site visits, career fairs, career workshops, job shadowing, internships, experiential learning, research, capstones, mock interviews, and informational interviews, all of which are supported directly and indirectly by CDC staff and resources.

Finish in Four. The Finish in Four initiative helps remove obstacles to academic excellence and success and close equity gaps by directly addressing the financial and structural barriers that disproportionately affect students from low-income and first-generation backgrounds. This comprehensive student success initiative serves as a key component of the “every student graduates” goal of PWS. To help Oregon residents with high financial need graduate within four years with minimal debt, Finish in Four employs a multifaceted approach, offering emergency grants, completion grants, and retention scholarships. It also includes a cohort-based student support program that offers “last-dollar” scholarships and holistic support through the Educational Opportunities Program, which provides academic counseling, financial literacy, career development, and community-building activities. 

Tribal Tuition. In keeping with its access mission and the goals of PWS, Oregon State provides a resident tuition rate to all students who are enrolled members of any federally recognized tribe, regardless of the state where they live. Students who are enrolled members of the nine tribes in Oregon may also be eligible to enroll in the Oregon Tribal Student Grant Program, which provides assistance up to the cost of attendance at Oregon public and private nonprofit colleges and universities.

This commitment aims to reduce cost as a barrier to higher education for tribally enrolled students, many of whom have experienced unequal access to academic opportunities. By reducing financial burdens and expanding access to support programs, Oregon State helps close the educational achievement gap between tribally enrolled students and their peers. These efforts honor the sovereignty of tribes while creating pathways for Indigenous students to thrive academically, culturally, and professionally.


[bookmark: _Toc216882636]1.D.3 The institution’s disaggregated indicators of student achievement should be widely published and available on the institution’s website. Such disaggregated indicators should be aligned with meaningful, institutionally identified indicators benchmarked against indicators for peer institutions at the regional and national levels and be used for continuous improvement to inform planning, decision-making, and allocation of resources.

STUDENT ACHIEVEMENT DATA AND CONTINUOUS IMPROVEMENT
As discussed in Standard 1.B.2, student achievement data presented on public dashboards align with and overlap key performance indicators identified as essential to fulfilling Oregon State’s mission. These data (KPI and student achievement data) are used for continuous improvement, to inform planning and decision-making, and drive resource allocation (see Standard 1.D.2).

PEER COMPARATORS
Oregon State uses three categories of peer comparators. These groupings are defined by a variety of characteristics, including location (for regional peers), public land-grant status, and level of research engagement. 

Regional Peers. OSU selected regional peers that are public land-grant universities with Carnegie R1 or R2 ratings, offer doctoral degrees and are located in states where NWCCU accredits many institutions. 

Regional peers:
Montana State University – Bozeman
University of Alaska Fairbanks
University of Idaho – Moscow
University of Nevada – Reno
Utah State University – Logan
Washington State University – Pullman

National Peers. OSU identified two categories of national peers: true peers and aspirational peers. Selected institutions in both categories are public land-grant universities with Carnegie R1 ratings. While true peers typically rank just beyond OSU, aspirational peers are land-grant universities that routinely rank in the top 10. 

National true peers:
Colorado State University – Fort Collins
Iowa State University – Ames
Michigan State University – East Lansing
North Carolina State University – Raleigh
Texas A&M University – College Station
Virginia Polytechnic Institute and State University – Blacksburg

National aspirational peers:
Purdue University – West Lafayette
The Ohio State University – Columbus
The Pennsylvania State University – University Park
University of California, Davis
University of Florida – Gainesville
University of Illinois Urbana-Champaign
University of Wisconsin – Madison

PEER BENCHMARKING
Peer benchmarking has been consistently integrated into Oregon State’s more than 25-year history of institutional strategic planning, including development and progress tracking for PWS. The goal is for the university, over time, to evaluate outcomes and metrics against expected outcomes for comparable and aspirational peers. Data from peer institutions are publicly available on the OSU Student Achievement and Mission Fulfillment Dashboard and support peer benchmarking. Student achievement data represented in these dashboards is also discussed and indicators of mission fulfillment in Standard 1.B.2. 

Indicators of student achievement are available in a series of annual reports published by Institutional Research, including a graduation summary and retention and graduation rate reports. Careful monitoring of advancement toward peer benchmark-informed targets drives actions and investments to sustain progress. When the university’s progress is slow or a decision is made to expedite progress in a specific area, an in-depth analysis of peer institution strategies and investments is undertaken. Driven by peer benchmarking data, University Information and Technology maintains detailed, nonpublic-facing dashboards for all actions and tactics guiding university-level decisions and investments.

For example, one of OSU’s national peers, Michigan State University, which is also a member of the University Innovation Alliance discussed below, has six-year graduation rates and retention rates that are consistently higher than OSU. Over the past 10 years, MSU’s graduation rates have been 10 percentage points higher, while the difference in retention rates has been reduced from eight points to four. The progress on retention rates is positive, and OSU continues to use MSU’s student achievement data as aspirational benchmarks. Beginning as conversations at UIA and growing to direct interinstitutional dialog, OSU has learned more about specific targeted initiatives at MSU, such as living-learning communities and highly engaged weekend residential activities. In spring 2026, leaders from Oregon State will visit Michigan State to learn more about these specific programs that seem to be effective for Michigan State and consider how OSU might adopt something similar.

PEER CONNECTIONS
Oregon State regularly consults and collaborates with peer institutions, either by reviewing published information or by reaching out to specific colleagues and contacts when developing new programs, policies, or initiatives or exploring changes to existing ones. This outreach serves as a crucial component for decision-making and planning across the university, especially in academic areas or with topics that directly relate to students. Consistency and distinction are parallel concerns, and OSU attends to the policies, approaches, and strategies used by its peer institutions.

The following examples demonstrate ways that OSU uses information from peer institutions in decision-making:
Developing Core Education. As a foundational step in developing Core Education, OSU’s revised general education curriculum, the Baccalaureate Core Ad Hoc Revision Committee researched more than 40 institutions nationally and internationally, including large R1, land-grant, public, and private universities, as well as AACU general education models and the Oregon Transfer Compass. Core Education assessment structures were developed following a similar review of peer institutions, combining aspects, processes, and strategies from the University of Florida, Creighton University, and Virginia Commonwealth University.
Establishing academic policies. When OSU revises or develops academic policies, standard processes include reviewing peer institutions and their approaches to similar topics. Recent examples include a review of how most universities differentiate postbaccalaureate and certificate programs, research into best practices for double-dipping policies in academic programs, and general organizational structures and academic affairs best practices.
Advising Renovation. NACADA consultants participated in the 2024 Advising Renovation. These consultants, primarily from peer institutions, provided perspectives and expertise essential to OSU’s decision-making and program development. 

UNIVERSITY INNOVATION ALLIANCE
Oregon State is one of 19 institutions in the University Innovation Alliance, a national consortium dedicated to advancing student success within these universities and across higher education. The value of engagement with UIA lies in both the collaborative, grant-based projects undertaken and the community of practice that enables OSU to learn from, and contribute to, the student success efforts of peer institutions.

The UIA model identifies promising practices that enhance student success and then secures funding to support multiple institutions in testing and scaling those practices. The resulting insights are distilled into playbooks that guide not only UIA members but also the broader higher education community. Over the past decade, OSU has participated in several of these projects. One example is the Career Champions faculty learning community, which began as a UIA initiative to embed career competencies into coursework. Since the UIA project ended, OSU has sustained the Career Champions work and continues to expand career-readiness efforts into student employment and the Core Education curriculum. 

The university’s involvement extends beyond formal projects. OSU participates in UIA-led meetings, webinars, and convenings while also cultivating strong, informal connections with partner institutions. This network has been invaluable for exploring student success strategies — whether by consulting peers who are further along in areas such as student employee skill development or by contributing OSU’s expertise. Having recently completed a major revision of the general education curriculum, OSU has been able to share lessons learned with colleagues beginning similar work. These reciprocal exchanges exemplify the UIA’s strength: creating a culture of transparency and collaboration where each institution both learns and leads.


[bookmark: _Toc216882637]1.D.4 The institution’s processes and methodologies for collecting and analyzing indicators of student achievement are transparent and are used to inform and implement strategies and allocate resources to mitigate perceived gaps in achievement and equity.
 
In discussing multiple standards in this report (Standards 1.B.2, 1.D.2, and 1.D.3), Oregon State demonstrates its commitment to improving student achievement through the collection and analysis of disaggregated and peer-compared data. As described in Standard 1.D.2, closing equity gaps is a priority, and the university recognizes that equitable and effective student educational experiences and student support systems require transparent access to data as described below.

DATA MODERNIZATION 
Oregon State has undertaken a transformative modernization of its data infrastructure, with the primary goal of supporting student success and enhancing institutional effectiveness. Five years ago, OSU began transitioning from disparate, siloed systems toward an integrated, collaborative data environment that empowers informed decision-making at every level of the university. The changes enable a shift from occasional, resource-intensive institutional analyses to an aspirational system of continuous support for data-informed decision-making. 

OSU’s advancement toward an integrated, collaborative environment is substantial, but across the university, experiences of this progress vary. University Information Technology has completed significant steps toward the culture of data literacy and modernization described in this section, and many university leaders benefit from initial dashboards that now use these new structures. However, faculty and staff may not yet have access to tools using these new structures, which means that as they use data for their own discrete tasks, they may still experience a siloed, inconsistent data environment. For these reasons, OSU acknowledges that access to and use of data across the university are areas of active, continuous improvement. 
 
Data Literacy and Data Modernization. As a comprehensive strategic effort, OSU’s data modernization initiative will ensure that data are available, accessible, and consistent across the university. These efforts clarify and standardize definitions, encourage cross-functional collaboration, and invest in advanced data tools and a modern cloud-based data platform. In addition to this rapid modernization in the availability and use of institutional data, these efforts build a culture and practice of collaborative, strategic use of reports and standardized data models to enable actionable insights that drive student success and institutional excellence.
 
Shared Definitions and Data Governance. A cornerstone of this foundation is the new universitywide approach to adopting standardized data definitions. These standards are being collaboratively crafted by cross-functional teams, reviewed by domain and functional subject-matter experts, and will be formally approved by a data governance body. Embedding these definitions across data models, reports, and dashboards will ensure that all stakeholders work from a common understanding — an essential element for consistency, transparency, and trust in analyses and conclusions. 
 
Unified Data Environment. Data from various sources, including student records, financial systems, and learning management tools, are being centralized and organized on a secure, modern data platform. The university applies governed definitions to these data and employs role-based access controls and data models to support operational processes and planning activities. This approach facilitates advanced analytics, improved security, and serves as the basis for more advanced data work and predictive modeling. 
 
Collaborative Model Development and Validation. The University Information Technology data team works in partnership with Academic Affairs, Enrollment Management, Financial Aid, Human Resources, and other key domains. These groups collaborate to prioritize data needs, design validated models using institutional definitions, and accurately represent business processes and student data. This cross-functional, team-based approach has helped refine the set of tools used and ensure relevance and alignment with timely institutional needs. The university’s collaborative efforts have built technical and operational pathways, supported the use of data to track student success goals, and allowed for tracking accountability and progress on strategic efforts.
 
Expanding Access and Building Community. UIT promotes an analyst community of practice that empowers staff across the university to access, integrate, and analyze standardized data to address campus-specific and local questions. This vibrant community promotes collaboration, accelerates problem-solving, and significantly enhances the collective capacity to support student success at scale. Central to this progress is the intentional, collaborative investment in unifying the use of data to nurture a culture in which data-informed and data-literate users thrive. 
 
Ongoing community discussions and educational opportunities, including weekly Data Lab drop-in sessions, enable participants to deepen their understanding of data, reports, and literacy topics. UIT hosts frequent specialized trainings and events addressing specific student support initiatives, such as tailored sessions for academic advisors, the development and refinement of proactive outreach reports, and monthly gatherings for analysts to showcase and discuss their latest work. This unified, strategic approach ensures that data are meaningfully leveraged throughout university operations, creating a robust foundation for continuous improvement and student success. 
 
Among the most impactful initiatives enabled by the modernized environment are the First-Year Retention and Registration Checkpoints dashboard and the PWS strategic metrics described below. While these initiatives indicate clear and measurable progress toward OSU’s intended data environment, some faculty and staff maintain that there is still work to be done to achieve OSU’s data access, literacy, and use goals.
First-Year Retention and Registration Checkpoints: By integrating leading indicators such as course engagement, advising appointment attendance, and financial holds, UIT and partners in Academic Affairs developed interactive dashboards that allow leadership and advisors to identify and support students who may be at risk. This system enables targeted outreach and timely interventions, reinforcing OSU’s commitment to student success. This dashboard is paired with a collection of operational reports that guide outreach to students and provide timely, need-specific and meaningful support.
Prosperity Widely Shared: In line with PWS, clear, measurable targets related to student outcomes, research, and extension activities have been established. Standardized reports and models at both university and college levels allow monitoring of progress, ensure accountability, and maintain transparency with all stakeholders. University and college leadership and their teams use the same dashboards, data models, and defined metrics to set and track objectives that help achieve the ambitious goals of PWS.

LITERACY AND TRANSPARENCY WITH DISAGGREGATED DATA
In alignment with these efforts, the Data Governance Work Group has advanced foundational improvements to how student data are collected, managed, and used at OSU. The group’s recommendations emphasize the importance of formal data management and governance, allowing all systems and processes to use consistent definitions and options. The work group also highlights the need for robust data literacy and ethical training for all data users so that sensitive information is handled with care and in ways that most meaningfully support student success. These efforts, combined with ongoing stakeholder engagement and a commitment to transparency, position OSU to use data as a strategic asset in advancing institutional student success goals. 
 
To build employee skills and capacity to navigate disaggregated data, the Office of Institutional Diversity, in collaboration with University Information Technology, developed comprehensive institutional guidance to ensure data collection and analysis practices are consistent with OSU’s commitment to inclusive excellence and directly support the goals of the Diversity Action Plan and PWS. OID’s Framework for Critical Data Literacy outlines six behavioral dimensions that guide employees in using data responsibly and ethically. 
 
Additional guidance for institutional inquiry emphasizes responsible practices at every step, from formulating research questions and selecting methods to sampling, analysis, and reporting. These practices include maximizing demographic insights, enabling deeper analysis through disaggregation and cross-tabbing, and maintaining strict data security protocols. In addition, OID offers specialized guidance to OSU units for collecting gender, race, and ethnicity data to encourage thoughtful reflection on the necessity and purpose of data collection, the use of inclusive and evolving vocabulary, and transparency with participants about how their data will be used.

SHARING DATA ACROSS LOCATIONS AND MODALITIES
As a priority, Oregon State ensures that academic programs are consistent across locations and modalities. These consistencies, most evident in student learning outcomes and assessment processes, are enabled by intentional communication, in-depth collaboration, and data-sharing across campus locations and modalities.

Because students identify the campus where they will study — Corvallis, OSU-Cascades, or Ecampus — sharing student data across these locations and modalities is essential. Sharing specific metrics of student migration between locations, course registration, and retention and graduation rates enables the university to support students throughout their OSU journey and to design programs and opportunities that align with students’ interests and preferences. 

[bookmark: _Hlk213659175]The migration of students between locations and modalities is a crucial metric that warrants close examination. Students may select an initial location or modality when they matriculate, because external or personal circumstances may influence that initial choice. As students’ circumstances or programmatic interests change, they may need to change their choice of location or modality. To best serve students, regardless of their reasons for making such a change, clear communication and sharing data across locations are essential.

SHARING DATA OUTSIDE THE UNIVERSITY
University Innovation Alliance. OSU shares data through the University Innovation Alliance (see Standard 1.D.3.). This partnership helps improve understanding of successes and areas for improvement. Every year, Institutional Research shares information on standardized metrics such as the number of degrees awarded and enrollment. These data from multiple universities are compiled and used to connect institutions to other UIA institutions with similar performance. In turn, this prompts useful conversations among universities that often face similar pressures and challenges. 
 
Sharing project-specific information facilitates assessment of the efficacy of UIA projects at both the individual campus and whole-project levels. Shared data prompts meaningful conversations discussing why an intervention may be helpful for some campuses and not others. It enables interrogation of elements of various processes that amplify or mute the effect of the project’s interventions. This process allows for rapid adjustments, using multiple universities as test sites, leading to implementing the most effective practices.
 
During OSU’s participation in the UIA’s Black Student Success Initiative Project, a deep-dive analysis was undertaken on the success of Black students at OSU over the last 10 years. A not-insignificant number of students who were close to graduation but left before completing were found both among Black students and the general student population. Uncovering this fact prompted many “last mile” conversations across the UIA, and it contributed to the development of OSU’s Finish in Four program. 
 
In the UIA Academic Recovery Initiative, which focused on helping students retake high-priority lower-division courses where they previously earned DFW grades, OSU shared its mixed-method approach to assessing the initiative with UIA members. While this assessment approach was standard at OSU, sharing it changed the way that UIA evaluated the entire project and led to a series of data points that helped universities better understand and adapt the project in its second round.
 
Degree Partnership Program. Oregon State participates in a degree partnership program with all 17 community colleges in Oregon and three in Hawaii. In this program, students are admitted to both their local community college and OSU simultaneously. This partnership allows students to work toward their baccalaureate degree at a more affordable cost than attending OSU throughout their collegiate career. As part of this program, OSU has data-sharing agreements with partner schools, allowing student data to be sent between institutions. More than 8,500 students participate in this program each year.

National Council for State Authorization Reciprocity Agreements. As a member of NC-SARA, Oregon State shares data about distance education enrollment and out-of-state learning placements. NC-SARA uses this data to track its impact and monitor changes, and it makes the data publicly available for external research and analysis. 
 
Trellis Student Financial Wellness Survey. The Trellis Student Financial Wellness Survey, administered to continuing students at many U.S. universities, examines the relationship between financial wellness and academic success more holistically. This survey includes items intended to measure awareness of financial resources, institutional affordability, and basic needs insecurity. Survey responses and comparator institution data, along with changes in first-year retention rates, have informed additional support mechanisms and allowed for measuring the impact of financial wellness programs and initiatives. Seeing where OSU did not perform well against peer comparators motivated improvements in specific areas of financial wellness. 
 
Financial wellness has become a priority at Oregon State, and the Center for Advancing Financial Education (see Mission Spotlight #4) plays a pivotal role in this effort. CAFE’s work in financial wellness not only empowers students and their families with financial knowledge but also helps retain students at the university, giving them the tools and resources to complete their degrees successfully.


[bookmark: _Toc216882638]MISSION SPOTLIGHT #4
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[bookmark: _Toc216882639]CONCLUSION
 
The reflective and retrospective work required to complete this Evaluation of Institutional Effectiveness report affirmed several essential components of Oregon State University’s identity and commitments. Throughout its processes and ongoing work, the university maintains a clear, consistent focus on its institutional mission to support continuous improvement. That focus drives actions across the university, and the following topics are both the essential takeaways from this report and prime examples of OSU’s mission-driven character.
 
ROBUST STRATEGIC PLANNING INCREASES INSTITUTIONAL EFFECTIVENESS
Oregon State’s strategic planning processes succeed because of the purposeful, intentional, and aligned development of strategic plans over the past two decades. Previous plans laid the foundation for later plans that identified, with increasing clarity, priorities to lead the university forward in fulfilling its mission, serving students, and increasing student achievement. The implementation of these strategic plans has created an institutional culture in which strategic planning carries meaning and significance across all facets of the university. The current strategic plan, Prosperity Widely Shared, amplifies this institutional culture and boldly charts a course for improved institutional effectiveness through the rest of this decade. 
 
All three goals in PWS support student learning and will lead to improved student achievement, but goal two, “every student graduates,” establishes specific student achievement targets, identifies initiatives and pathways for reaching them, and clarifies that every academic and student support unit shares the responsibility for meeting those targets. Clarifying the responsibilities of all units becomes actionable when units have access to the information and tools needed for meaningful contributions. In addition to its other initiatives, ESG builds forward momentum for student success by expanding access to multiple levels of disaggregated student achievement data and by expanding definitions of cohorts and progress. Improved access to data and increased data literacy across the university help units target resources to high-need areas and accurately assess initiatives designed to meet those needs. 
 
COMPREHENSIVE ASSESSMENT STRUCTURES IMPROVE STUDENT LEARNING
Oregon State employs a three-pronged approach for assessing student learning and the effectiveness of its academic programs. These three components integrate to examine student learning in Core Education, the engagement in meaningful assessment processes in academic programs, and the effectiveness of academic units in increasing student achievement. 
 
The primary mechanisms for assessing undergraduate student learning in Core Education include the alignment of courses with the Core Education Category-Specific Learning Outcomes and the design and use of Essential Assignments to assess those CSLOs. The full cycle of CSLO assessment includes data collection and analysis conducted by the university assessment team and faculty assessment fellows. Their reports inform recommendations for improvement developed at faculty category retreats and implemented through various procedures, including the processes of the Faculty Senate Core Education Committee. 
 
As the second assessment approach, undergraduate and graduate academic programs submit annual reports detailing their assessment practices related to their program learning outcomes. The reports and actions of the programs are examined by the university assessment team, which evaluates program assessment using a 12-point rubric (see Standard 1.C.5.). This annual program assessment structure requires programs to closely examine specific student learning measures identified in the program and in required or specified courses. If this examination reveals shortcomings or gaps in achievement, those findings require program faculty and leaders to develop strategies for improving student outcomes. This iterative, annual process provides a means for immediate evaluation of interventions, further changes if necessary, and fuller implementation of successful strategies when possible. 
 
The third aspect of academic assessment at Oregon State is the biennial Academic Unit Assessments. This data-driven process incorporates results from the annual program assessments, disaggregated unit-level student achievement data, and other metrics related to scholarship, use of resources, and support for OSU’s mission. The Office of the Provost directs the AUA and can involve external reviews when warranted. The combination of these factors not only supports student learning by keeping programs and other educational opportunities relevant and meaningful, but they also lead to a sustained increase in institutional effectiveness. This achievement is possible because academic units play a foundational role as the building blocks of the university.
 
PRIORITIES SUPPORT STUDENT ACHIEVEMENT AND CLOSING EQUITY GAPS
While student achievement has always been an important metric for determining mission fulfillment, several new and ongoing initiatives and the university’s data-informed culture are propelling student achievement forward as the foremost priority for academic leadership, units, and student support services. 
 
Prosperity Widely Shared. Many of these initiatives build on the actions identified in PWS, specifically, “launch a campaign for timely undergraduate degree completion.” This action identifies five tactics (numbered 1-5 below) that were addressed in the first year of PWS, and each made progress on multiple initiatives (listed as bullets) to support student success. In addition, one of the five targets outlined in PWS is to eliminate gaps in student success outcomes among different student populations. The five specific tactics are:
1. Set and track academic unit targets for retention and graduation and reward success. 
Launched ESG dashboard and action plan.
Completed academic unit assessments.
Hosted Student Success Summit.
2. Substantially increase need-based scholarships. 
Launched the Finish in Four program.
Launched the Student Success Campaign Committee.
Expanded Emergency and Completion Grants.
Will launch a strategic scholarship distribution plan.
3. Launch a signature new student onboarding experience, including reformed first-year advising. 
Established an Office of New Student Onboarding.
Launched a new summer onboarding program.
Implemented a First-Year Advising Model.
Opened an Office of First-Year Advising.
4. Strengthen partnerships with community colleges. 
Developing a vision for an enhanced Degree Partnership Program with Linn-Benton Community College.
Developing a vision for a 2+2 program with LBCC.
Improving student data sharing for early intervention.
Partnering with LBCC to guide the future of transfer maps.
5. Explore instating a block (flat) tuition rate model.
Charging a work group to review tuition structures.
Charging an incidental fee task force.
 
The Diversity Action Plan. Parallel to the strategic plan, the DAP (see Standard 1.D.2) prioritizes tactics and initiatives that are both impactful and strategic — concentrating on efforts that are ambitious and realistic. Organized around the five actions in PWS, the DAP articulates how the university will achieve equitable success and prosperity for all. 
 
Aligned with the tactics listed above, the Diversity Action Plan identifies the following tactics for the same PWS action to “launch a campaign for timely undergraduate degree completion.”
Reduce and eliminate financial barriers to persistence and graduation. 
Reengage learners to complete degrees. 
Increase access to experiential learning opportunities for all students. 
Develop and expand centralized transition experiences. 
Target courses with disproportionally high DFW rates for redesign. 
Expand culturally relevant academic interventions. 
Expand support to enhance persistence and completion of graduate students. 
Advance inclusive infrastructure to improve accessibility for all students.
 
The targeted, systematic goals, actions, tactics, and initiatives emerging from PWS and the Diversity Action Plan affirm OSU’s commitment to student achievement and to closing equity gaps. The clarity of vision in these plans and the determination of the university’s administrators, faculty, and staff to meet the needs of all learners and support every student in achieving their educational goals illuminate the path toward achieving these aims.
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[bookmark: _Toc216882641]RESPONSE TO PRFR FINDINGS 

The PRFR Evaluation Team identified two findings in the PRFR report that Oregon State must address in this EIE report (both findings) and in the upcoming site visit (second finding). OSU was informed of these findings in an NWCCU letter dated Aug. 11, 2025.

FINDING 1
Type 1: Standards Substantially in Compliance but in Need of Improvement 
Finding Type 1: Spring 2025 Policies, Regulations, and Financial Review — The following standards are areas substantially in compliance, but where improvement is needed. (2020 Standard(s) 2.G.7).

Standard 2.G.7: The institution maintains an effective identity verification process for students, including those enrolled in distance education courses and programs, to establish that the student enrolled in such a course or program is the same person whose achievements are evaluated and credentialed. The institution ensures that the identity verification process for distance education students protects student privacy and that students are informed, in writing at the time of enrollment, of current and projected charges associated with the identity verification process.
 
Evidence:
Policies/procedures for ensuring the student who registers in a distance education course/program is the same student who participates in the course and receives credit _Y_ 
Policies/procedures make it clear that these processes protect student privacy _Y_ 
Notification to students at the time of registration of any additional charges associated with verification procedures _Y_ 
Academic policies/procedures for instructors to implement requirements for regular and substantive interaction in distance education courses/programs _N_

Rationale: 
OSU requires use of university ID and dual authentication for identity verification. FERPA policies and training is in place. Students are duly notified of privacy especially for proctored examinations.

Though OSU has RSI reference guides and has made efforts to disseminate information, the reviewers could not find an explicit policy requiring RSI nor a plan to enforce implementation and monitoring of RSI in courses. This is an area that needs improvement.

NEW RSI POLICY AND ENFORCEMENT AND MONITORING PLAN 
Although academic units, Ecampus, and all of Oregon State are committed to implementing and monitoring RSI in online courses, the PRFR finding requested greater specificity, especially the articulation of a policy to codify and standardize practices.

In response to this finding, the newly developed  Oregon State RSI Unit Rule consolidates many aspects of RSI information previously available across multiple Ecampus-based documents and materials. Now, assembled into a single, comprehensive policy are definitions of RSI, examples of what does or does not count as RSI in courses, and a description of responsibilities for implementing and monitoring RSI.

Expectations are established for Ecampus, units offering online courses, and faculty teaching those courses. Ecampus is responsible for monitoring RSI through education and training, and units, specifically school heads, are responsible for monitoring and enforcing RSI activity in courses. They can perform this work in several ways, including monitoring Canvas activity reports, having conversations during regular reviews with faculty, and talking with faculty during the terms when they are teaching online courses. 

The policy includes structured language outlining specific requirements, guidance on do’s and don’ts, minimum standards for faculty, and information about offices that can provide support. In addition, the policy lists many resources faculty can access for assistance in developing RSI-compliant actions, as well as links to federal documents and other resources that explain the requirements. Following standard university practices, the RSI policy is labeled a Unit Rule and is maintained in Academic Affairs alongside other academic policies supporting academic practices. 

DEVELOPING THE RSI POLICY AND PLAN FOR ENFORCEMENT AND MONITORING
The following collaborators contributed to the development of the policy. 
Educational Ventures shared expertise on providing resources about RSI and on best practices for training and supporting instructors. 
The Faculty Senate president provided guidance on engagement and implementation.
Financial Aid evaluated policy standards based on existing federal aid agreements.
The Academic Affairs associate vice provost for faculty excellence provided practical evaluations of methods for communicating with faculty, using effective examples that will increase understanding of RSI and faculty buy-in for the policy.
Academic Affairs provided multilevel support by coordinating policy development, providing details on faculty requirements, and having the university policy and standards specialist examine policies and resources from OSU’s peer institutions to determine an effective approach to RSI policies.

FINDING 2
Type 2: Standards in Need of On-Site Evaluation 
Finding Type 2: Spring 2025 Policies, Regulations, and Financial Review — The following standards are areas where the committee identified significant issues, or where the committee was unable to adequately assess, and recommends the EIE peer evaluation team include evaluator(s) with relevant expertise for review (2020 Standard(s) 2.G.6). 

Standard 2.G.6: The institution designs, maintains, and evaluates a systematic and effective program of academic advisement to support student development and success. Personnel responsible for advising students are knowledgeable of the curriculum, program and graduation requirements, and are adequately prepared to successfully fulfill their responsibilities. Advising requirements and responsibilities of advisors are defined, published, and made available to students.



Evidence:
Description of advising program, staffing, and advising publications (Student handbook or Catalog; links to webpages – please note specific pages or areas) _Y_ 
Systematic evaluation of advising _N_ 
Professional development policies / procedures for advisors _N_

Rationale: 
At the undergraduate level OSU has a highly decentralized model for advising and is undergoing some reforms to have a mixed model with some central efforts for dual reporting of selected advisors. The process for advising a student who works across disciplines or uses multiple advising services is not clear. Though OSU has carried out a NACADA review of its advising, this appears to be a one-time review. It is unclear how unit-level resources and practices in advising, professional development of advisors, and evaluation of the efficacy of advising are monitored for continuous improvement. Graduate advising also needs improvement so that faculty mentoring practices are more consistently applied. Some professional development opportunities for advisors are available internally though how all advisors receive those benefits was unclear.

At the time the PRFR report was being written, Oregon State was part-way through a major restructuring of academic advising. The excitement generated by progress on that project overly influenced the writing for Standard 2.G.6, and that hyper-attention on what was new and in-development led to omissions related to effective, ongoing advising practices that were already in place and were minimally revised as part of the renovation. After receiving this finding, the gaps in adequately writing about the standard were clear. OSU’s finding response below aims to fully and completely respond to the PRFR standard, and it expands the discussion of advising because the renovation process is now complete.

COMPREHENSIVE DESCRIPTION OF ADVISING PRACTICES AT OREGON STATE
OSU has long-standing, robust, and effective structures and processes for academic advising. To support continuous improvement, a review of these processes led to the Academic Advising Renovation project in 2022-24, which included an on-site evaluation by NACADA. Many long-standing practices were affirmed and are now embedded in new models that align with a strategic vision guided by the University Advising Leadership Team.  

Oregon State recognizes that quality academic advising is integral to students’ academic development, progression, and well-being. Quality academic advising includes prescriptive elements, such as assisting with course selection, maintaining curriculum checklists, tracking degree progress, and completing degree audits. Quality academic advising also includes developmental aspects, including helping students with major and career decision-making, integrating with campus and academic cultures, and assisting with referrals for issues affecting a student’s academic success.

While each college has an advising model tailored to its academic disciplines, there is commonality across the colleges in that each also has a director of advising, previously called a head advisor. Undeclared students receive advising through the University Exploratory Studies Program. Before the advising renovation, head advisors met weekly to implement an informal, centralized approach to students’ advising experiences. Post-renovation, under the direction and guidance of the executive director of university advising, the University Advising Leadership Team fills that role. Unchanged is the active involvement of advisors in the Faculty Senate Academic Advising Council. 

CONTINUOUS IMPROVEMENT IN ADVISING
Efficacy of Advising. Efforts to evaluate the efficacy of advising and to continuously monitor for improvement include a commitment to annual performance reviews. Internal evaluations of advising cover topics such as delivery models, philosophy, training and development, academic advising practices and student feedback. To inform the Academic Advising Renovation, the NSSE advising module was distributed in 2021, and a review by NACADA was undertaken in 2023. As part of the advising renovation, the University Advising Office was created, responsible for ongoing annual assessment and continuous improvement efforts. These efforts capture student, employee, and administrator data at regular intervals to inform improvements. Within the University Advising Office, an associate director of advising practices provides ongoing professional development resources and data support to advisors.

The current after-action review of first-year retention initiatives is an example evaluation of the efficacy of an advising practice that actively engages advisors during a student’s first term. This review evaluates the effectiveness of advisor outreach, approach, and follow-up actions in progress. Determination about which strategies and actions to maintain will be made through the after-action review, which includes retention data, advising feedback, and administrative input related to resource allocation. 

Unit-Level Resources and Practices. To monitor advising practices for continuous improvement, the University Advising Office established an Advising Standards and Practices document in 2025. Housed on the Canvas for Advisors site, it lists expectations and requirements for minimum standards and practices in academic advising. Detailed guidance for each specific advising approach can be found in the training and how-to documents on the Canvas for Advisors site. The site, which has existed for at least 13 years, is constantly evolving with consistent upkeep and maintenance of resources and materials. These resources give advisors current and specific guidance for nearly every advising situation they may encounter when meeting with students.

Also in 2025, University Advising and University Information and Technology developed an Advisor FTE Planning Dashboard and Advisor Caseload Audit Tool so colleges and units can easily assess the advising FTE needed to meet university caseload recommendations. These tools also monitor advisor assignments to ensure all students have an assigned advisor. 

The connection between all colleges and a central office ensures consistency in advising practices, enabling evaluation and improvement. In addition to the executive director of university advising, a Director of New Student Advising also connects to the new student advising leads in all colleges serving undergraduate students. 

Professional Development. At the advisor level, professional development is monitored through the annual advisor evaluation process, which is completed by supervisors within a college or unit. In addition, primary advisor position descriptions include professional development as a component of their responsibilities. Each description includes the following: 
Stay current on university policies and practices relative to academic advising and student success efforts.
Identify and participate in training and professional development opportunities to maintain currency with the position and support growth.
Seek university trainings at local, regional, and national meetings, as appropriate. 

Additional professional development activities include the New Advisor Retreat, provided by the University Advising Leadership Team and campus partners throughout the academic year, depending on the number of new advisors at OSU. University Advising is responsible for outreach to all advising units, including units with secondary advisors, to inform them of this opportunity and other opportunities for training and development. 

Other training events, such as the Advising Town Halls led by University Advising or other opportunities provided through the advisor-led professional development group, are shared via the advisor listserv. These include the regular, popular quarterly Advisor Coffee Talks, where advisors bring important resource topics to the forefront and discuss resources they can share with students. The advisor listserv, which includes 380 contacts, is monitored through the Office of the Provost and includes primary and secondary advisors as well as campus partners. All Advising Town Halls are recorded and made available on the Canvas for Advisors site. 

GRADUATE MENTORING
Oregon State requires a comprehensive training protocol for advising graduate students through a mentoring approach. Since 2016, all newly hired faculty who mentor graduate students must complete mentorship training offered by the Office of Graduate Education. The workshops that comprise this training are based on work by the Center for the Improvement of Mentored Experiences in Research at the University of Wisconsin. Faculty are required to complete the training within one year to ensure a standardized approach to mentorship across programs, and the Office of Graduate Education tracks this requirement to ensure completion. Many faculty, not just those new to OSU, have taken this training.
 
The CIMER training consists of three two-hour workshops focused on exploring individual and group communication, aligning mentee and mentor expectations, and promoting self-efficacy and fostering independence. Mentors leave each session with a tool kit to facilitate their application of the workshop materials in mentoring interactions, and these tool kits are ongoing resources faculty can use, build upon, and tailor, term after term, to the needs of individual students they mentor. 

The workshop materials are regularly updated, and faculty may participate in the updated workshops to continue their development as mentors. This structure allows new and experienced mentors to benefit from each other’s perspectives and provides extended time for reflection on fundamental principles of mentoring. In addition to the regular workshop offerings, faculty and unit leaders can request workshop sessions be presented to their individual units and faculty groups. Ongoing participation in CIMER mentor trainings is further encouraged by presenting participation data, which socializes engagement in the workshops and indicates a commitment to continuous improvement.

PROCESS FOR STUDENTS WITH MULTIPLE ADVISORS
All undergraduate students have an assigned primary advisor in the college where their major is located. If a student has more than one major, they will have an additional assigned primary advisor for their second major. In addition to advising within disciplines and colleges, students may also have a secondary advisor. Examples of secondary advisors include Ecampus student success coaches and support program advisors, along with counselors across various programs such as Academics for Student-Athletes and the Honors College.

Students can find their assigned advisor information in Beaver Hub, a customer relationship management tool launched in June 2023. Here, students can also make appointments, access course registration, view important resources and announcements, and find other crucial student success resources. More specifically, within Beaver Hub, students can find assigned advisor information listed under their Success Team. This team can include a career services point of contact and any other specialty advisors who support them in unique educational opportunity programs.

All advisors, whether primary or secondary, can access current information and recent interactions through the Employee View in Beaver Hub. From there, advisors can access student profile information, review advisor notes, and access MyDegrees, OSU’s degree planning tool. The notes in MyDegrees help advisors provide seamless support to students working across disciplines and/or using multiple advising services. 
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Institutions authorized to offer Distance Education must include an addendum to their EIE Self-Evaluation Report. In this addendum, institutions should address and provide evidence of the following: 
Policies and procedures for ensuring the student who registers in a Distance Education course or program is the same student who participates in the course and receives credit. 
Policies and procedures that make it clear that student privacy is protected. 
Notifications to students at the time of registration of any additional charges associated with verification procedures. 
Academic policies and procedures for instructors to implement requirements for regular and substantive interactions in Distance Education courses or programs.

The following were addressed in Standard 1.C.1 – 1.C.3 above.
The institution’s Distance Education programs are consistent with the mission and educational objectives of the institutions. 
Institutions that offer courses or programs via multiple delivery modalities ensure learning outcomes and levels of student achievement are comparable across modalities. 

OVERVIEW
Oregon State University’s distance education programs further the university’s land-grant mission by improving access to degree programs throughout Oregon and beyond. OSU’s distance education programs meet high quality standards (as seen in this verification document) in design, delivery, and student support thanks to a universitywide commitment to academic and institutional integrity. Distance education programs succeed through coordination and collaboration among Ecampus (located in the Division of Educational Ventures), academic colleges, and other central administrative units at OSU, including Academic Affairs, Student Affairs, Enrollment Management, and University Information and Technology.

Ecampus courses and programs are administered, designed, and taught as a regular part of the university curriculum. Whether students pursue their degrees at a physical campus, exclusively through Ecampus, or through a combination of these locations and modalities, they study with OSU faculty and earn an Oregon State degree (see Standards 1.C.1 – 1.C.3).

ECAMPUS BY THE NUMBERS
	Available Through OSU Ecampus (As of AY25)

	Degree and certificate programs
	114

	Unique courses
	1,804

	Subject areas of those courses
	126



	In AY25

	OSU faculty who taught online courses
	1,281

	Students who took at least one Ecampus course 
	34,858

	Students who took Ecampus courses exclusively
	16,021

	Of those 16,021

	· Those pursuing a first-time bachelor’s degree
	56%

	· Those pursuing postbaccalaureate studies
	20%

	· Nondegree students (including microcredential seekers)
	11%

	· Those pursuing a graduate certificate or degree
	13%



As of 2025, 16,557 students have graduated with an online OSU degree since the inception of Ecampus in 2002.

IDENTITY VERIFICATION POLICIES AND PROCEDURES
All students who apply for admission to Oregon State University, including distance students, are required to attest that they understand they will be held to the university’s Student Code of Conduct at the point of application. The Student Code of Conduct addresses falsification of identity in sections of both academic and behavioral standards. The expectation of honesty and integrity regarding a student’s identity serves as the baseline for identity verification.

In addition, the university has established a comprehensive digital identity system based on University Information Technology Policies and Rules. All students, including distance students, must use ONID, Oregon State’s network ID, and multifactor authentication to access the course registration system, the Canvas learning management system, and other online tools such as Zoom, Microsoft Teams, and Microsoft Outlook. While Ecampus has measures in place to ensure student identity verification in online courses meet U.S. federal rules and regulations, the ONID process ensures that control of the digital identity is issued to the student registered in Banner and provides continuous monitoring to ensure its integrity. The Ecampus team continues to investigate more robust solutions to enhance course security through identity verification. To date, no solutions that meet student privacy standards have been identified outside the two-factor authentication process.

PROCTORING
Some online courses require proctored exams. When a faculty member uses online proctoring in their course, the following statement must be added to the schedule of classes for that section:

This course requires online proctored testing, which may include testing fees and the use of security measures, such as a scan of your testing environment. Please carefully review online proctor test information at: beav.es/proctoring.

Three proctoring solutions are available to faculty and students:
[bookmark: _Hlk200352526]Proctorio. This platform is free for students and is the primary and most widely used proctoring solution. Proctorio includes an ID verification step and flags activity that might not be allowed. Instructors are notified of such activity and can review the information and decide if any action is necessary. During AY25, 71,502 exams were proctored by Proctorio.
In-Person Proctoring. In-person proctoring by an external entity is arranged and paid for by the student. Proctors are vetted and approved by Ecampus, which manages the secure transmission of exam information to approved in-person proctors. This solution has limited use but can be a good option for students who are unable to use Proctorio for various reasons. In-person proctors set their own fee schedule, and the university has no control over the fees a student may incur.
Department Proctoring. Only one department currently uses this solution because it prefers to use its own synchronous proctoring online via Zoom. Ecampus does not promote this solution, but it is an option for academic units.

PRIVACY
Oregon State and its employees abide by FERPA regulations and protections. These regulations include Ecampus instruction and administrative transactions involving student information or communications. Student privacy is considered and addressed in Proctorio’s vetting process for online exams, and an FAQ page provides details on student privacy and data security. This page informs students that:
University employees such as instructors are the only ones reviewing Proctorio session information and recordings, not Proctorio staff. Students are encouraged to review Proctorio’s privacy policy if they have any other privacy concerns.
Proctorio uses zero-knowledge encryption technology that ensures student information is encrypted when it leaves the student’s computer, is transferred, and then stored in the cloud. Proctorio cannot access the recordings. Only authorized school officials can review them. Recordings are stored for one year (365 days) after the last attempt.
Proctorio is not malware/spyware. Proctorio displays the permissions required to access a Canvas quiz with Proctorio enabled before students enter the exam. Students can uninstall the browser extension after the exam (and will need to reinstall it before their next Proctorio-enabled exam). 

OSU policy and federal and state law protect students’ records, including their digital credentials.

REGULAR AND SUBSTANTIVE INTERACTION 
Ecampus partners with all 11 academic colleges in planning for the development and continual improvement of online programs and provides a wide range of services to support the development and delivery of high-quality online programs. Ensuring that RSI requirements are met is a collaboration between Ecampus and the academic colleges offering online courses and programs.

Ecampus provides information about RSI requirements on its Policies and Standards webpage and through its Online Teaching Principles. Ecampus also provides training and resources, including an RSI Quick Reference Guide used by faculty and their supervisors to ensure all responsible parties are aware of RSI requirements and are equipped to implement and assess them. The Ecampus Course Development and Training Unit has incorporated materials related to RSI requirements into Ecampus professional development offerings and in required trainings for instructional faculty who develop or redevelop online courses. In addition, Ecampus leadership gives presentations and reminders about meeting RSI standards to associate deans in all academic colleges. 

In Fall 2025, Oregon State established the Regular and Substantive Interaction Unit Rule as an university policy. It includes:
Structured language outlining policy requirements.
Guidance on do’s and don’ts.
Minimum standards for faculty.
Information about offices that can provide support.
Resources faculty can access for assistance in developing RSI-compliant actions, including links to federal documents and other resources that explain the requirements. 

Specifically, the policy defines RSI:
Under RSI, interaction between instructional faculty and students must be regular, substantive, and instructor-led. That is, interaction with students must:  
Be predictable and scheduled: In OSU’s quarter system, regular interaction must happen weekly and throughout the term.  
Be substantive: To be engaged in “substantive” interaction, the online course instructor must do at least two of the following three actions: 
1. Assess or provide feedback on student work (does not include auto-grading or grading completed by artificial intelligence).
2. Provide information or respond to questions about course content (e.g., responding to student questions in discussion forums and holding regularly scheduled office hours). 
3. Facilitate group discussions regarding course content. 
Be initiated by the instructor: (e.g., it is not sufficient to only state the instructor is available if students have questions without other regular, instructor-led, and substantive interactions).
Include monitoring of students’ academic engagement and success, including proactively engaging in substantive interaction when that monitoring suggests a need for additional support (e.g., reaching out to a student who is not participating or whose work quality is below a satisfactory level).

The policy includes the following examples of what does and does not count as RSI:
Examples of Regular, Substantive, and Instructor-led Interaction  
Posting weekly announcements discussing course concepts.
Posting weekly announcements addressing common errors or misconceptions noticed in the grading of course assignments.
Facilitating online group discussions pertaining to course content.
Responding to student questions about course concepts or learning activities.
Dedicating a special discussion forum for student questions, monitoring for questions, and responding promptly.
Providing prompt, constructive, and personalized feedback on student assignments.
Holding regularly scheduled virtual office hours to allow students the opportunity to ask questions live.
For hybrid courses, instructor-led interactions during synchronous class meetings. 

Examples that are insufficient and do not meet RSI requirements  
· Interaction with the instructor that is wholly optional or only initiated by the student.
Interaction initiated primarily by the student or occurring only upon the student’s request. 
Activities such as merely logging into an online class or tutorial (not created/managed by the instructor) without further participation or participating in academic counseling or advisement.
Posting an announcement about an assignment due date or any topic that doesn’t allow for interaction.
Recorded lectures that do not allow for interaction.
Office hours by appointment (because this requires initiation by the student). Note: Instructors may offer office hours by appointment, but RSI must be met in other ways.
 
Activities listed that do not meet RSI requirements may still be worthwhile but would need to be in addition to activities that do meet RSI requirements. 
 
The policy also provides information about faculty support and training and monitoring of distance education courses to ensure RSI requirements are met. This is a shared responsibility at OSU.

The Division of Educational Ventures provides training for faculty developing and teaching online courses to ensure online and hybrid courses are designed to promote regular, substantive, and instructor-led interaction and that faculty are prepared to facilitate courses in ways that meet or exceed RSI requirements. DEV provides information in its regular announcements about RSI to faculty teaching Ecampus courses, including links to OSU’s RSI Unit Rule, relevant Ecampus trainings, and contacts for support and questions about RSI. The Ecampus Online Teaching Principles have been designed to help faculty meet or exceed RSI requirements and teach effectively in both the online and asynchronous format.
Faculty teaching distance education courses are expected to meet or exceed RSI requirements in the delivery of online and hybrid courses. Faculty learn about RSI requirements through required and optional Ecampus trainings. At that time, faculty are provided with an Ecampus RSI Quick Reference Guide to review and demonstrate compliance during regular conversations with their supervisor.
Academic units are expected to monitor distance education courses and evaluate faculty who teach distance courses based on RSI criteria. School heads monitor and enforce RSI compliance through a combination of 1) review during the term, and 2) during regular conversations with their academic faculty employee. Review during the term includes monitoring through reports, with supervisors reaching out to faculty who are not interacting regularly and substantively with students in their Ecampus course. 

Supports for faculty, such as the Ecampus Online Teaching Principles listed above, are derived from research-based best practices and provide clear guidance regarding teaching practices that have been demonstrated to be effective. They help faculty identify specific ways to meet RSI standards, as well as other effective online teaching practices. These principles were made available to other institutions through a Creative Commons license and were recently endorsed by the Quality Matters organization — their first endorsement of an external tool from a member institution.
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guidanco araas rango from basic financial lteracy t investment
and retiroment planning, with servicos offerod froe o the OSU

‘community and to poople across Oregon.

Estabiishod n 2020 n the Collogo o Businss, CAFE amploys
an averaga of 10 poer mentors avery year who collactvel loac
more than 50% of t functions. Most e undergraduate studs,
and working at the centor gives them meaningful professional
dovelopment opportunitios. All poor montors comploto afve- o
sixmonth raining program o topics ranging from coaching and
pee education o budgeting and paying or colegs,

Staft and undergraduate students in the Collsga of Business.
financiat planning option provid guidance on mor advansed
financial planning topics. For poor mentors and students
‘complating thofinancial planning opton, this roal-world
‘xperiance helps them stand out when seking smployment after

graduation. Financial planning students can also apply thir CAFE
axporiona toward the work hours roquired 10 ca thar Cortfid
Financial Flanner designation.

CAFE st doveloped a financial welnoss modula or tho now
Transitons courso taken by allOSU studntsinthir st torm,
partof the Goro Education curriculum launched in summer 2025.

In support of OSU's Land-grant mission, CAFE has also taken
fole in advancing financial wollnoss offorts across the state. The
conteris.a mombor of tho state of Oregon Troasurors Financial
Empowerment Advisory Team and co-lod the dovalopmentof

ho firt Orogon Financial Wellness Scorecard. Whilo most of

the approximately 3,800 people the centr served lastyear are
members of the OSU community, a substantial numbor oprasont
Oregon communty organizations and high sehools whre CAFE
has conducted prosentations and workshops.

(CAFE providos valuable experiences o student employoos while
promoting financial iteracy and woll-being across the OSU
community and o Orogorians statowide.
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OSU leadership in robotics gives students

hands-on experience

regon Stato University has on of thelargost obotios
programsin the U.S. and i also the only uiversity with
dodicatod Ph.D. programs n both obotios and AL

Bothgradusts students and undargraduates workin OSU's
multplo obotis Labs, uilding mechanical compononts ks arms
and logs,wiiting code, dovaloping algorithms, and conducting
simulations and feld tasting.

(O o thaworle' frs robots to walk efiiently on two Logs was
doveloped at OSU, with contrbutions from both graduato and
undorgraduato students. Digit tha commercial version of this
numanoid obor, is manufactured by OSU-spinout company
Agilty Robotics. Tho company omploys multple Orogon Stato.
alumini, soverainleadership positions, who continu the work
they bogan as students. OSU and Agily Robotios continuo to
collaborato on oscareh and dovelopment, including work by
students

Robotics research and clubs halp students doniify probloms.
and develop soutions, and that xperisnce nurtures an
ontroprencurial attitudo thatpropares them fo carcors i
industry, government rosaarch labs, and academia.

Undergraduate mechanical engincsring student Lara Rupnawar,
for oxamplo, doveloped SAMI,a small humanoid obot that
domonstrates thorapoutc poses to help older adults and veterans
complate physical therapy routines n silled nursing and long-
term care faciltios.

Ph.D. student Chilse Vanatter collectad data about the physics of
blusbery plant, which wil b used 0 reats digtalplant models
thatresoarchars can incorporato nto softwaro simulations to
trainrobots forbluabery bush pruning. lan Ranikin, P.D. 25, now
a OSU researeh assosiate, leld-asted  fourAaggd obot on
Mount Hood, part of  NASA-funded poject o navigate
challengingtrrain for xploring planatary surfaces.

For his mastar's thesis, Nathan Schomer, M.S. 24, devisad an
algorithm to improvo the operation of UAVs in mountain scarch
andrescue operations. Sehomer is currently working or Glcance,
astartup doveloping a personal 1abot t help blind and low-vision.
pooplonavigato ntheir daily ves.

Aworld of opporturities s 0pen o obotics students at
Orogon State University —oxparionces that propara them for
o torm suocoss.





image3.png
OSU Open Campus and Juntos connect Oregon
communities to opportunity

regon Stato Universiy’s Open Campus and Juntos
programs demonstrata the universit's mission o mast
learnors wharo they aro and help ovory Orogorian thive.
‘Across rural towns and urban noighborhoods, thesoinitiatives
create colog and caroer patrways forstudents and amilios who
might therwise faco barriors

Though Open Campus, OSU builds partnerships with losal
schools, commuritycollogos, stato agencias, and nonprofit
organizations o delver programs that respond t rogional noods.
Coordinators e and work in the communites they serve,
oftoing hands-on support that blonds oducation, workforco, and
‘community dovelopment. Each sitois unique, reflocting local
priortios from expanding broadband aceoss n Grant County to
supporting carcor readingss in the Colambia Gorge and Esstarn
Oregon, This collaborative modet ensures that programs .
sustainable, data-driven, and rosponsive o communitos'
changing naods

Whetnor a student s proparing or colleg, navigating the vanstor
process, or looking at othar aining o career options, Open
‘Campus programs can holp them aohiovo thir oals. As one
student sld, “l absolutely 6o feolthat | have roceived the utmost
support inhigh school.[My Open Campus Coordinator]and many
others havo holpod many students ko mo gurc out what they
actually want t do’n f. With ing n sucha rural town, support
ke this doosn't always come oasy, 501 am very approciativo of
this opportunity.”

Juntos —“Togothar* in Spanish — builds on that local foundation
by supporting students and familes to pursus ther education.
Th program beganin 2012 and now operates in more than 40
Oregon communties. Familes atend bilinual workshops.

that domystity the education system, srengthon rolationships.
botuwaon parants and schools, and guidstudonts toward high
school graduation and postsocondary success.

Th rosults aro powerful: Moro than 92% o Juntos studonts
graduato rom high school, and 92% continuo to collogo or
worktorco aining, Many e tho firstin thor families t pursuo
postsccandary education. Their success stories have nspircd.
similar programs in ight other states, making Orogon Stato
anational modal for culturaly rosponsve, famity-centored

Bahind thesa numbers are stories of ansformation. Inural
Eastorn Oragon, 2 Juntos student, who once doubtad going.

10 Colloge, now mentors younger poers as  Juntos and OSU
alumnus. i coastal communitios, Opon Campus coordinators
havo hetped launch local advisory counsis that shapo aducation
and workfores priorites, Together, these progrems demonstrate
howOSU's land-grant mission cortinues t avolve, rooted in
community,driven by equity and focused on shared prosperty.

Open Campus and Juntos exemplty OSU's commitment to
studont succoss, cconomic vitaly,and felong loaring. By
bridging tho gap botweon highr oducation, caroor pathways, and
ocal opportunitio, theso programs make OSU's impactvisibl
and moaninglul across Oregon's iverso communitios.
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